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Important Dates

Term 3 2024

Subject Selection
Wednesday 24 July

Wednesday 31 July
Monday 12 August

Friday 9 August

Term 4 2024

VCE 2025/2026 Information Evening

Years 9-12 Parent Teacher Interviews (in person)

Years 9-12 Parent Teacher Interviews (online)

Year 118&12 2025 Subject Selections due

Early Commencement program- Transitions and Targets (TNT)

The Early Commencement program (TNT) is a 5 day program designed to give students the structural information of
the academic course they have chosen. There will be opportunity to reflect on where there might be gaps and plan
Summer study accordingly. The program also provides time for transition and settling into new learning groups and

structures.

Monday 25 November
Friday 29 November

2025

Term 1
Friday 31 January

Monday 3 February
Friday 4 April

Term 2
Wednesday 23 April

Friday 27 June

Term 3
Tuesday 22 July

Friday 19 September

Term 4
Monday 6 October

Friday 28 November

Early Commencement program (TNT) begins

Early Commencement program (TNT) concludes

Year 12 Forum Day & Year 1 - Year 7 commence
Year 9- 11 commence

Term 1 concludes

Term 2 commences

Term 2 concludes

Term 3 begins

Term 3 concludes

Term 4 begins
Term 4 concludes (Years 9to 11)
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Glossary of Terms

Assessment

In Units 3 and 4 the student’s level of achievement is determined by a
combination of School-Assessed Coursework (SACs), School-Assessed
Tasks (SATs) and Examinations.

Assessment task
A task set by the teacher to assess students’ achievements of unit
outcomes (see also Qutcomes).

Australian Tertiary Admission Rank (ATAR)

The overall ranking on a scale of 0 - 99.95 that a student receives, based
on their Study Scores. The ATAR is calculated by VTAC and used by
universities and TAFE institutes to select students for courses. Formerly
known as Equivalent National Tertiary Entrance Rank (ENTER).

Authentication
The process of ensuring that the work submitted by students for
assessment is their own.

Chief Assessor

An expert appointed by the Victorian Curriculum and Assessment
Authority in each study to supervise the marking of the external
examination(s) in that study.

Coursework Assessment
See School-Assessed Coursework.

Equivalent Qualification

For applicants who have recognised qualifications at Year 12 level or
above, obtained either interstate or overseas, the Victorian Curriculum
Assessment Authority issues Statements of Equivalent Qualification to the
VCE. The VCAA also assesses interstate and overseas qualifications for
their equivalency to Year 11.

Examinations

Unit 3 and 4 external assessments set and marked by the Victorian
Curriculum and Assessment Authority. All studies have at least one
examination. Written examinations, Performance and Oral examinations
are held in October and November.

General Achievement Test (GAT)

The test undertaken by all students doing a Unit 3 and 4 sequence. It is
used by the Victorian Curriculum and Assessment Authority to check that
schools are marking school-assessed tasks to the same standard and as
part of statistical moderation of coursework. It doesn't count towards
students’ VCE graduation, but students’ GAT results are reported to them
with their Statement of Results.

Graded Assessment

All' VCE studies have three graded assessments for each Unit 3 and 4
sequence. Each study includes at least one examination, most have
Coursework, and some have School-Assessed Tasks.

Outcomes
What a student must know, or be able to do, in order to satisfactorily
complete a unit as specified in the study design.

Satisfactory Completion

The school's decision that a student has demonstrated achievement of
outcomes for a unit. Students receive an ‘S’ for the satisfactory completion
of a unit. If they do not satisfactorily complete a unit, they receive an ‘N’
forit.

School-Assessed Coursework (SAC)

A school-based assessment which is reported as a grade for either a Unit
3 and 4 sequence or Unit 3 and Unit 4 individually. Coursework
assessment consists of a set of assessment tasks that assess students’
achievement of Unit 3 and 4 outcomes.

School-Assessed Task (SAT)

A school-based assessment for a Unit 3 and 4 sequence and reported as
a grade. A School-Assessed Task is set by the Victorian Curriculum and
Assessment Authority and assessed by teachers in accordance with
published criteria. Tasks are subject to review by a panel appointed by the
VCAA.

Semester
One half of the academic year. Most units are completed in one semester.

Sequence
Units 3 and 4 are designed to be taken as a sequence at Year 12 level.

Special Provisions

Special arrangements that are made to allow students who are
experiencing significant hardship the maximum opportunity to
demonstrate both what they know and what they can do.

Statement of Marks

For each examination including the GAT, students can apply to the
Victorian Curriculum and Assessment Authority for a statement showing
the marks they obtained for each question/criteria and the maximum
mark available.

Statement of Marks - Study Score

A Statement is also available containing the scores for each of the graded
assessments and describing the calculation of the Study Score. See also
Statement of Results.

Statement of Results

The document(s) issued by the Victorian Curriculum and Assessment
Authority showing the results a student achieved in the VCE, and whether
he or she has graduated. See also VCE Certificate.

Statistical Moderation

The process used to ensure that schools’ assessments are comparable
throughout the State. It involves adjusting each school's coursework
scores for each study to match the level and spread of the combined
examination and GAT scores for the students in that school doing that
study.

Studies
The subjects available in the VCE.

Study Design

A study design for each VCE study is published by the Victorian Curriculum
and Assessment Authority. It specifies the content for the study and how
students’ work is to be assessed. Schools and other VCE providers must
adhere to the study designs.

Study Score

A score from zero to 50 which shows how a student performed in a study,
relative to all other students doing the same study. Itis based on students’
results in school assessments and examinations.

Units
The components of a study. There are usually four units in a study,
numbered 1, 2, 3 and 4.

VCE Certificate
The Certificate awarded to students who meet the requirements for
graduation of the VCE. See also Statement of Results.

Victorian Curriculum and Assessment Authority (VCAA)
The Victorian Government Authority responsible to the Minister of
Education for conducting the VCE, among other things.
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Vocational Education and Training (VET)
Nationally recognised vocational certificates now integrated within the
VCE.

VTAC

Victorian Tertiary Admissions Centre acts on behalf of universities and
TAFEs coordinating the application process. It calculates and distributes
the Australian Tertiary Admission Rank (ATAR).
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The Victorian Certificate of Education Structure and Regulations

This handbook outlines the way the VCE is administered at Newhaven College. It should be regularly consulted and is
an essential guide for all VCE teachers and students.

The Victorian Certificate of Education (VCE) is a senior secondary certificate of education recognised within the Australian
Qualifications Framework (AQF). It is designed to be completed over a minimum of two years and includes general
education curriculum components (VCE studies) and programs from Vocational Education and Training (VET)
qualifications.

The Victorian Certificate of Education (VCE) is generally a two year- program, usually studied over four semesters.

All VCE courses are prescribed, administered and regulated by the Victorian Curriculum and Assessment Authority
(VCAA).

Each VCE study (subject) has a minimum of four semester length units (Units 1 - 4).

It is intended that Units 1 and 2 be studied in Year 11 and Units 3 and 4 are studied in Year 12, however, it is possible
to begin VCE study in earlier years. Unit 3 must always be studied before Unit 4 and the two taken in the same year.

The VCE may include an unlimited number of units of Vocational Education and Training (VET). A School-Based New
Apprenticeship (SBNA) also provides the opportunity for two or more units to go towards the VCE. Students may
sometimes be given permission by the Academic Board to study less or more units to enable them to negotiate the
challenge of the VCE. Year 11 students may study Units 3 and 4 with the approval of members of the Academic Board.

Mature Age Students - Newhaven College welcomes discussion on the enrolment of adult/mature age students on either
a part-time or a full-time basis.

The full list of the VCAA regulations can be found on the VCAA website: http://www.vcaa.vic.edu.au

Administration of the VCE

The VCE Coordinator is responsible for liaising with the VCAA, monitoring the implementation of the VCE, overseeing the
performance of VCE students (in conjunction with the Director of Learning and the Head of Senior School) and approving
all VCE academic related activities. The Personal Assistant to the Head of Senior School is responsible for communicating
with the VCAA via the VASS system. A VCE Administrative Panel is responsible for hearing appeals or adjudicating disputes
in respect of the VCE. The Principal will determine the membership of this panel.

Policy Making

The VCE Coordinator, in consultation with the Director of Learning and the Head of Senior Schooal, is responsible for the
smooth and efficient implementation of the VCE at Newhaven College. The school's VCE Subject Administrative Handbook
is reviewed annually and, in accordance with VCAA guidelines, decisions relating to the VCE are final after approval by the
Principal.
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Successful Completion of the VCE

To be awarded the VCE, a student must satisfactorily complete at least 16 units. These units must include:
at least three units of an English (English / Literature)

at least three sequences of Units 3 and 4 studies other than English (this can include an additional English study
once the above English requirement has been met).

At Newhaven College students undertake the following:

Year 11 - 6 subjects, which includes at least one study from the English group of units (English, Literature)
Year 12 - 5 subjects, which includes at least one study from the English group of units (English, Literature)

The coursework (learning) in each unit of study is structured into a series of Learning Outcomes to be delivered by the
School and achieved by the student.

Satisfactory completion of a VCE unit is based on successful completion of outcomes. Each VCE unit comprises a set of
two to four outcomes. Satisfactory completion of units is determined by the school, in accordance with Victorian
Curriculum and Assessment Authority (VCAA) requirements. The learning outcomes and associated assessment tasks
are specified in accredited VCE study designs.

Before undertaking any VCE studies, each student must sign an annual agreement to abide by the VCAA regulations.
The form 'VCE Student Personal Details' will be distributed early in the year. Students will also be asked to check the list
of units they are enrolled in and other details such as eligibility for EAL status.

Assessment

The VCAA establishes the requirements for satisfactory completion of the coursework in each unit.
Units 1&2: The School determines the level of achievement for all of the coursework

Units 3&4: The School determines only part of the level of achievement (SAC), with the other portion of the
coursework being assessed externally by the VCAA (including examinations).

The requirements for satisfactory completion of each unit can be found in the Study Design of each VCE subject. The
Study Design describes the knowledge and skills the student should have by the time he or she completes the unit.

According to the prescribed Study Design, the teacher of each VCE subject, in consultation with the VCE Coordinator,
will determine whether a student's academic performance, prompt completion and submission of learning tasks, and
regular attendance in subject classes will enable him or her to have satisfactorily completed a unit.

The School will design and set specific assessment tasks to assess student achievement against the Learning Outcomes.
These will be based on the recommendations provided by the VCAA.

Scored VET studies have only two graded assessment components, comprising one School-based Assessment and one
external examination. Graded assessments are reported on an 11-point scale ranging from grade A+ to E, or as UG
(Ungraded).

10
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School Assessed Coursework (SAC) *Units 3 & 4 only

School Assessed Coursework assesses each student's level of achievement based on specific guidelines designated in
the Study Design. These tasks will be assessed by the student's teacher and must be done mainly in class time for
verification and authentication purposes.

In most VCE subjects, SAC results contribute 50% of the student's final Study Score, with the Examination(s) providing
the remainder. If a student receives a Not satisfactory result (N) for a SAC, he or she will be allowed to resubmit the work
to gain the Satisfactory result (S); however, her original mark will not be changed.

School Assessed Task (SAT) *Units 3 & 4 only

School Assessed Tasks are also specified by the VCAA in some subjects. These include the studies of Art, Studio Arts and
Visual Communication and Design. SATs assess a student’s levels of achievement based on his or her teacher ratings on
criteria specified by the VCAA. In these tasks, the VCAA also specifies how marks and grades are to be awarded, however,
the School decides the exact content of these tasks. The teacher's mark is then submitted to the VCAA for academic
scrutiny and confirmation.

*It is important to note that these SAC and SAT assessment grades are conditional and subject to external statistical
maoderation and resultant changes in the official grade awarded by the VCAA.

Examinations

External examinations are set and marked by the VCAA for Units 3&4 subjects only. Examinations are held in November
with results usually published to students by mid-December. These dates are fixed by the VCAA. Students will be
required to observe the rules and regulations set down by the VCAA for the conduct of examinations. The June GAT and
November Examination timetables can be accessed on the VCAA website by following the link below.

http://www.vcaa.vic.edu.au/Pages/vce/exams/timetable.aspx

Performance & Oral Examinations

The following studies have examinations with a performance or oral component.

e Languages

e Music Repertoire Performance

e  Music Contemporary Performance
e VET Music Performance

e Theatre Studies

The students’ results for each VCAA assessment will be reported as a grade from A+ to E. The final marks given by the

VCAA for each of the three types of assessments (outlined above) will be used to calculate the student's Study Score,
which is then used by the Victorian Tertiary Admissions Centre (VTAC) to calculate her ATAR.

11
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General Achievement Test (GAT)

All students who take a Unit 3&4 subject are required to sit the GAT. The GAT includes assessing whether students have
demonstrated the literacy and numeracy skills typically expected of someone completing their secondary schooling -
giving another indication of their readiness to move onto further education, training or employment.

There are two sections

e Section A will assess literacy and numeracy skills
e Section B will assess General Knowledge and skills

Although the GAT does not form part of the graduation requirements for the VCE, it is an essential part of VCE
assessment procedures, which students should strive to perform to their best in. The GAT is used by the VCAA to check
that all schools are marking to the same standard in their school assessments. It is also used by the VCAA to check its
own marking of school-assessed work and of examinations. These checks are an important part of ensuring that the
VCE is fair to everyone.

Additionally, some tertiary institutions may take a student's GAT results into consideration for middle band selection into
their courses. All students studying a Unit 3/4 subject must sit the GAT unless an exemption is granted by the School
Principal.

All students enrolled in a Unit 3&4 sequence (including VET scored sequences) are expected to sit the GAT. If a student is
unable to sit the GAT, applications for exemption must to the VCAA.

Satisfactory Completion of a VCE Unit

For satisfactory completion of a unit, a student must demonstrate achievement of each of the outcomes for that unit as
specified in the Study Design. This decision will be based on the teacher's judgment of the student's performance on
assessment tasks and class work designated for the unit. The key knowledge and skills and the Advice for Teachers included in
the Study Design will assist teachers in making this judgment. The judgment of satisfactory completion is a school responsibility.

To achieve an outcome the student must:

. Produce work that meets the required standard

. Submit work on time or under negotiated timelines

. Submit work that is clearly his or her own

) Observe the VCAA and school rules

) The teacher judges that all outcomes are achieved, the student satisfactorily completes the unit.

Please Note: Examinations do not determine an 'S or ‘N’ grade.

At Year 11 level examinations are extremely important as part of preparation for Unit 3 and 4 studies, however, it is
work undertaken during the semester which determines whether learning outcomes have been achieved. (Similarly
Trial examinations are held in the September Holidays for all Unit 3 & 4 VCE Studies, as part of their examination
preparation.).

12
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Extensions

A deadline is a due date when a task must be completed and submitted. If a deadline cannot be met, a student must
seek an extension. Extensions will not be given verbally.

Students seeking extensions are bound by the following rules:

. The application for an extension must be done using the Application for Extension form which can be
found on SEQTA.

. Applications will be judged on their merits.

o The maximum extension that may be given is two weeks. (Unless circumstances warrant longer).

o Late work must be personally submitted to the teacher or submitted to the Senior School Reception to

be date stamped and given to the teacher.

If a student applies for a high number of extensions, the Head of Senior School, House Leader and parents will be informed.
Review by the Academic Board may be applicable.

Resubmission of work

Units 1&2:

Students may be permitted to resubmit unsatisfactory work up until the end of the semester. This can be negotiated
individually for satisfactory completion of a unit to occur. At times a student's circumstances warrant extending the timeline
beyond the end of the semester. The decision to allow a student to resubmit work is a serious one. It is not a right of the
student's and occurs in exceptional circumstances. Subject teachers, the House Leader, the Head of the Student Support
Services and the Head of Senior School all have an important role to play in keeping communication current and frequent
in these exceptional circumstances.

Units 3&4:

If, in the judgment of the teacher, work submitted by a student for the assessment of an outcome does not meet the
required standard for satisfactory completion, the teacher may take into consideration work previously submitted by the
student provided it meets the requirements set out in Satisfactory Completion or allow the student to submit further work.
A teacher may permit a student to submit further work to meet satisfactory completion requirements of a unit. Students
may not resubmit tasks for the reconsideration of coursework scores awarded by the school. Normally, students complete
work for a unit during the semester in which the unit is undertaken. The school may decide to delay the decision about
satisfactory completion to allow for a student to complete or resubmit work.

Lost or Damaged Work

Itis the responsibility of students to see that work is handed to the teacher and that the work submitted has been recorded
as being received. Work must not be left on teachers' desks but handed in during class time in accordance with deadline
requirements. If the teacher is unavailable, the work should be personally delivered to staff at reception to be date stamped
and placed in the teacher's pigeonhole. Where work is lost or damaged it must be reported to the VCE coordinator. A
student who has lost or damaged work will need to complete the Statement about Lost or Damaged Work form found on
SEQTA. The Academic Board acting on advice from the VCE Coordinator and the teacher, shall determine an assessment
for the student. Disputes about lost or damaged work unable to be resolved by the above process will be referred to the
VCE Administrative Panel.

13
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Note that none of this applies to work lost or damaged due to computer misuse or malfunction. Students are responsible
for proper management of computer material by ensuring that:

. There is an alternate system available in case of computer or printer malfunction or unavailability
. Hard copies of the work in progress are produced regularly
. Each time changes are made the work is saved onto a back-up file. The back-up file should not be stored

with the computer.

Special Provision

Students are eligible for Special Provision for school-based assessment if their ability to demonstrate achievement is
adversely affected by:

e lliness - acute and chronic
e Impairment - long term
e Personal circumstances

Special provision may take the form of:

e Rescheduling of an assessment task

e Extratime to complete School-assessed Coursework

e Setting a substitute task/different type of task

e Assistance from aides. For example, a scribe for a student with a broken hand

e Use of technology

e Deriving a score from other assessments or work completed by the student (only in circumstances where the
above provisions are not reasonable or feasible)

Special Examination Arrangements

Students are eligible for Special Examination Arrangements if it can be demonstrated that achievement on the examination
will be adversely affected by:

e Accident or sudden onset of illness
e Personal circumstances
e Impairment - long term

Special examination arrangements (including the GAT) may take the form of:

e Extratime and/or rest periods during the examination.

e Use of technological aides

e Use of a scribe, clarifier or reader

e Use of enlarged, Braille or recorded examination papers

e If absolutely necessary, a student may apply for special supervision at home or at an alternative venue for an
examination

14



Newhaven College - VCE Handbook 2025

Derived Examination Score (DES)

The DES is calculated by the VCAA and may be used as the student's examination result where the student has met the
eligibility requirements for the provision. The DES is intended for the student who is ill or affected by other personal
circumstances at the time of an examination and whose examination result is unlikely to be a fair or accurate indication of
their learning or achievement in the study.

The DES is NOT intended to compensate for situations of long-term illness or other ongoing conditions that have been
present over the year.
Itis NOT intended for students who do not wish to undertake the examination.

Eligibility for a Derived Examination Score:

Students are eligible for a DES if they can demonstrate that illness, personal trauma or other circumstances occurring
immediately before (applies to a two week period before) or during the examination period has affected their performance
on an examination or has prevented them from attending an examination.
Circumstances deemed acceptable grounds for a DES are:
e lliness (both physical and psychiatric), physical injury or disability which affects the student's performance on the
examination (e.g. asthma attack, broken arm)
e Factors relating to their personal circumstances or any event that affects the student's performance on the
examination (e.g. death/serious injury of a family member or close friend, family break up, faulty examination
paper).

Applications for a DES must be substantiated with evidence from an independent professional (e.g. doctor, social worker
etc.) and are submitted by the school on behalf of the student. Other evidence from the Chief Supervisor, appropriate
school-based personnel and the Principal must also be provided. Final approval rests with the VCAA.

Applying for Special Prevision, Special Examination Arrangements or a Derived Examination
Score

If you have a long-term disability, (e.g. bad back or something that affects your writing ability) please let the VCE Coordinator
know as early in the year as possible. If you incur an injury, become ill or incur hardship during the year, once again let the
VCE Coordinator know immediately. If you believe you may be eligible for a Derived Examination Score, you must discuss
this with VCE Coordinator or the Head of Senior School immediately.

How to apply for Special Provision, Special Examination Arrangements or a Derived Examination Score:

Forms are available from the VCE Coordinator

2. Students will complete the relevant form and provide appropriate and current documentation, e.g. Medical
certificates.

3. Forms and supporting documents will be submitted to the VCE Coordinator who will then discuss them with the
Head of Senior School and the Principal
The VCE Coordinator will then report information to VCAA

5. Itisimportant to note that final approval rests with VCAA
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Consideration of Disadvantage (Units 1 and 2 only)

For Units 1 and 2, students seeking consideration must apply to the VCE Coordinator using the Application for
Consideration of Disadvantage for Units 1&2 form. Evidence must accompany the application for Special Consideration,
e.g. Medical Certificate. Applications must be submitted before the last day of the Semester. If a learning outcome has not
been satisfied and there are sufficient grounds for consideration, the VCE Coordinator will decide in consultation with the
student's teacher whether an 'S' will be awarded.

Record Keeping

All students will be required to keep their school-assessed coursework until after they have received their final results. The
VCAA may audit coursework assessments therefore students must have a place in which their assessment tasks are kept.

Authentication

In order to meet the requirements for satisfactory completion of a unit, students must submit work that is clearly their
own. Apart from reference to, and incorporation of appropriate texts and source material, no part of a student's work
may be copied from any other person or source’'s work. Students are advised to keep rough notes or some evidence
that the final product is the result of the students' research and drafting.

What each student must do:
VCAA rules:

Students must observe and apply the following rules for school-based assessment.
Students must sign an authentication record for work done outside class when they submit the completed task.

The VCAA authentication rules for school-based assessment state that a student must:

e make sure that all work submitted for assessment is their own
e not plagiarise the work of someone else or other source
e notcheat
e acknowledge all resources used, including:
o texts, websites and other source material

o the name and status of any person or source who provided assistance and the type of assistance
provided

e not receive undue assistance from another person, including their teacher or source in the preparation and
submission of work.
Unacceptable forms of assistance include:

o corrections or improvements made or dictated by another person, including their teacher, or another
source

e not submit the same piece of work for assessment in more than one study, or more than once within a study

e not circulate or publish a piece of work that is being submitted for assessment in a study in the academic year
of enrolment

e not knowingly assist another student in a breach of rules.
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Acceptable levels of assistance include:

The incorporation of ideas or material derived from other sources (e.g. by reading, viewing or note taking) but which has
been transformed by the student and used in a new context.

Prompting and general advice from another person or source, which leads to refinements or self-correction or both
Unacceptable forms of assistance include:

Use of or copying another person’'s work, including their teacher's work, another source's work or other resources
without acknowledgement.

Use of or copying sample answers provided by their teacher, another person or another source

Actual corrections or improvement made or dictated by another person

Authentication is only possible if teachers review the students' progress within class time. Learning outcome tasks/SACs
are fundamental to the course and must be substantially completed within class time.

The teacher will monitor the development of the task. The teacher will keep a record of this process.
The teacher may consider it appropriate to ask the student to demonstrate his or her understanding of the outcome
task at or about the time of submission of the work. If the teacher is not satisfied that the work is the student's own
then the student may be required to:

e Provide evidence of the development of the work

¢ Discuss the content of the work with the teacher and answer questions to demonstrate their knowledge and

understanding of the work
e Provide samples of other work

e Complete, under supervision, a supplementary assessment task related to the original task
e Attend an interview or complete a test to demonstrate an understanding of the work.

If a student is suspected of breaching authentication rules (and this may include irregular class attendance), then he or
she may be requested to attend an interview or complete a supplementary task to demonstrate understanding of the
work. The student will be given at least 24 hours' notice in writing and will be told the purpose of the interview.

An interview will be triggered if the teacher considers that the work:
e s atypical of other work produced by the student
e isinconsistent with the teacher's knowledge of the student’s ability
e contains unacknowledged material

e has not been sighted and monitored by the teacher during its development

17



Newhaven College - VCE Handbook 2025

Consequences

Students found to be in breach of the authentication rules will have the initial result cancelled. The supplementary task
will be used to determine an S/N, however, access to a result reflecting the student’s ability will be severely compromised.

Attendance Policy

The correlation between school attendance and student achievement levels is well established. The more time students
spend at school, the more likely they are to experience school success. Conversely, according to a report for the Victorian
Auditor General, students who are regularly absent from school are at the greatest risk of dropping out of school early
and experiencing long term unemployment. Students will also be competing with those from other schools who have
attended 100% of their classes and are at an obvious disadvantage. Our Attendance Policy is designed to give students
the fairest possible circumstances under which to complete their VCE.

The aims of the attendance policy are:

1. To ensure a high standard of education at Newhaven College and the achievement of the best possible
results by students undertaking their VCE

2. To ensure that students attend class time in order to undertake the required coursework and to
complete assessment tasks

3. To provide enable judgements of authentication to be made through observations of students at work

4. To ensure that the rules and regulations of the VCE are satisfied as required by the VCAA.

Guidelines:

1. Students are expected to attend ALL scheduled lessons of a unit (excluding absences due to excursions,
sports carnivals or other school requirements).

2. Students who do not attend 95% of the scheduled lessons will be required to meet with the Academic
Board and may receive an ‘N’ for the Unit if the absences are unexplained.

3. It is expected and required that personal appointments will be made out of class time.
Teachers will monitor the attendance of students in their classes and rolls will be marked every lesson.

5. Records of attendance will be maintained and these will be monitored by the Home Group Teachers,
House Leaders and Head of School.

6. Students are required to stay on campus for the entire school day.

7. Students who arrive late must sign in at the Senior School reception with a signed a note from a
parent/guardian.

8. Students who have a legitimate reason for leaving the school early must supply an appropriate written

note from the parent/guardian and sign out at the Senior School reception. Failure to provide a
satisfactory written note will require phone contact to be made with a parent/guardian and may result in
departure being delayed or denied.
9. During study periods, students must be working in the study rooms in the Senior School or in the library.
10.  Attendance at Home Group meetings, House, Year Level meetings and School Assemblies is compulsory.
11.  Under VCAA guidelines, there is no appeal to the VCAA if you are penalised for breaching school
attendance rules.

When a student is absent:
1. A parent/guardian must ring the College on 03 5956 7505 or email on the morning of the absence.
reception@newhavencol.vic.edu.au
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2. A medical certificate or an absence note written and signed by a parent/guardian must be submitted
directly to the Senior School reception on the student's return to school
3. Absence notes must be considered to be satisfactory by the College meaning that the reason for absence

is acceptable and that the note and signature is genuine.

When is a medical certificate required?

1. A medical certificate is required for absences of more than two consecutive days

2. A medical certificate is required for absences on days when SACs or SATs are due

3. The medical certificate must be attached to a note from the parent/guardian and submitted to the
Student Access Window

4. A grade of zero will be awarded to SATs and SACs when absences due to iliness are not supported by a

medical certificate.

Unauthorised Absences

Unauthorised absences are absences not related to illness or unavoidable and extenuating circumstances. Examples of
unauthorised absences include hair appointments, driving lessons, missing the bus and shopping.

Absences from class which are unauthorised will result in an after-school detention.

After three unauthorised absences from school or class the parent/guardian will be contacted by the House Leader or
Head of School to determine the consequences.

Reporting and Interviews

Newhaven College provides Continuous Reporting, meaning that both Students and Parents can access student results
and feedback as the year progresses. This can be accessed through the Online Portal SEQTA Learn and SEQTA Engage (for
Parents) and is designed to help facilitate up-to-date feedback and improvement strategies for students. Although the
statement of results from the VCAA simply indicates when a student has passed ('S'), our Year 11 reports will include Grades
(A+to E) and 'S’ (Satisfactory) or ‘N’ (unsatisfactory completion). A result will be given where the student withdrew late and
did not complete outcomes due to exceptional circumstances.

Parent/Teacher Interviews are also held twice yearly, in Term 1 and Term 3. Newhaven College Staff welcome dialogue with
parents on student progress and are happy to meet with parents by arrangement. Please contact Reception to arrange a
time.

Whilst students studying Units 3&4 subjects receive internal results from their teachers, these are used to provide a ranking
of students, with the final results determined by the VCAA.

Final results for VCE Units 3&4 subjects form part of the ATAR and are released by the VCAA in December. Students may
access results in Units 3&4 studies via the Internet, phone or SMS text messaging. Results are also posted out to students.

Study Scores
For each student, the VCAA calculates a Study Score for each Units 3&4 sequence which has been satisfactorily
completed and for which the student has received grades for the various SATs and the examinations. The Study Score

is a score on a scale of 0 to 50 showing the student’s achievement relative to that of all other students doing that
particular study.
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The Study Scores are normalised to a mean of 30 and a standard deviation of 7. Scores of 23 - 37 indicate that the
student is in the middle range. A score above 37 is evidence that the student is in the top 15% of students taking this
study. For studies with large enrolments (1000 or more) the following table shows the approximate proportion of
students who will achieve a Study Score higher than the stated values. For studies with fewer enrolments, the proportion
may vary slightly.

Study Score Percentage of students above this
(Relative Position) position (approximate)
45 2
40 8
35 24
30 50
25 76
20 92

Study Scores are the starting points for the calculation of the Australian Tertiary Admission Rank (ATAR). Note that it is
the VCAA which calculates the Study Score and the Victorian Tertiary Admissions Centre (VTAC) which calculates the
ATAR.

Virtual Schools Victoria

A small number of students study VCE and VET subjects offered by Virtual School Victoria. To tackle VCE or VET units of
study by distance learning, a student will need to have a history of being a motivated, independent learner and have no
possible alternative to the subject within the school's curriculum. The study of a subject via Virtual Schools Victoria cost
approximately $2000, which is to be paid for by families. Studies previously completed under these circumstances have
included VCE French, VCE Italian and VET Equine Studies. Please speak to the VCE Coordinator and Careers Advisor for
further information.

Selecting VCE Units
The Studies offered by Newhaven College will depend on student numbers. Subjects offered are determined by the College

Leadership team and will cover a variety of interests and academic rigour. The selections are reviewed annually to ensure
that we offer courses that reflect student needs and where possible, we endeavour to fulfil student programs.

Each VCE study or subject is divided into four units: Units 1, 2, 3 and 4. In most cases students are able to enter particular
studies at the commencement of Units 1, 2 or 3. Units 3 and 4 form a consecutive sequence. Once a student has

selected Unit 3 of a particular study, he or she must also select Unit 4.

When choosing subjects students should consider their:

. Enjoyment & interests

o Past academic achievement

. Possible career paths

. Qualifications required for those careers

. The prerequisites for tertiary courses.
Students considering a Units 3&4 study in Year 11 must have achieved strong academic grades in Year 10, particularly
in key learning areas relevant to the particular Year 12 subject under consideration. Each request to undertake a Units

3&4 study at Year 11 will be considered on its merits. To approve a student selecting a Units 3&4 subject the Director
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of Learning will look at a student's overall performance in Year 10. The expectation is that they will have at least a B+
average across all subjects. Please contact the Head of Senior School or VCE Coordinator for more information.

Please note:
There are a number of studies where, should a student have not studied and successfully completed a particular
sequence of Units 1&2, entry to Unit 3 will be prevented. Such subjects include:

. Mathematical Methods

o Specialist Mathematics

o Chemistry

o Languages: Japanese (second language).

In the case of Accounting and Physics, it is highly recommended that students have studied and successfully completed
at least Unit 2 before choosing Units 3&4. Prior knowledge is also appropriate with Music and VET Music. With respect
to other studies it is highly recommended to have studied either Unit 1 or 2 before selecting Unit 3, however, this is not
imperative.

Special note regarding Mathematics:

) Foundation Mathematics Units 1&2 leads to Foundation Mathematics 3&4

) General Mathematics Units 1&2 leads to General Mathematics Units 3&4 or Foundation Mathematics
3&4

o Mathematical Methods Units 1&2 may lead to Units 3&4 in General Mathematics, Mathematical Methods
and/or Specialist Mathematics.

o Specialist Mathematics Units 3&4 can only be undertaken if Mathematical Methods Units 3&4 has been
or is also being studied.

o Only two Units 3&4 sequences of Mathematics can be included within the Primary Four subjects in the

ATAR (Australian Tertiary Admissions Rank) calculation. Any additional Mathematics units contribute
10% to your ATAR calculation.

When a student begins VCE they sign a VCE enrolment form; the signing of the VCE enrolment form by individual
students in a VCE course shall be binding. Such signing indicates that the student understands that they are undertaking
to meet the College and the Victorian Curriculum and Assessment Authority's rules and requirements. Therefore, it is
essential that the material in this handbook be fully understood.

Each student:

. Can expect to receive an outline of assessment tasks and learning outcomes as well as grade criteria for
assessment tasks

. Shall be given a list of due dates and an assessment schedule (note that this may be revised)

. Shall be given the opportunity to undertake specific training in examination techniques and revision
practices

o Shall sign and update his/her enrolment form as required by the College on behalf of the VCAA.

Students should bear in mind the nature of the assessment within a subject. For example, some subjects, such as Music
are performance based and assessment will be based on some prior learning. Similarly, some art and technology
subjects require the development of a folio, Students are advised to undertake no more than two ‘folio subjects’. Many
other studies require students to develop skills in producing sustained pieces of writing based on research or knowledge
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of the texts or other content material. Please speak to the Head of Senior School, Director of Learning or your subject
teacher for more information.

Changes and withdrawal from VCE studies

Students wishing to change their courses must complete a VCE Change of Course form which they request from the Head
of Senior School. A student will not be able to change courses until the form is complete and discussions take place with
the Head of Senior School. House Leaders will be informed of all course changes. Late changes or changes that may affect
a student’s pathways may require a meeting with the Academic Board.

Students who wish to withdraw from their VCE studies must attend an Academic Board meeting and complete a VCE
Withdrawal form. A student will not be able to withdraw from a study or course until the form is complete and discussions
have taken place with the Head of Senior School.

Changes and withdrawal without penalty must be done in accordance with VCAA guidelines and adhere to their published
deadlines. Changes and withdrawal after these dates will result in the student receiving a result of ‘N’ (Not Satisfactory)
for that Unit and this result in recorded on their overall VCE.
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In choosing studies, students should consider the following;

. Personal interest and ability

. Teacher advice

o Prerequisite studies

o Victorian Tertiary Entrance Requirements

Arts

Units 1&2 - Art Creative Practice

Units 3&4 - Art Creative Practice

Units 1&2 - Media

Units 3&4 - Media

Units 1&2 - Visual Communication Design
Units 3&4 - Visual Communication Design

Business & Economics

Units 1&2 - Accounting

Units 1&2 - Business Management
Units 3&4 - Business Management
Units 1&2 - Economics

Units 3&4 - Economics

English

Units 1&2 - Foundation English
Units 1&2 - English

Units 3&4 - English

Units 1&2 - Literature

Units 3&4 - Literature

Health & Physical Education

Units 1&2 - Health & Human Development
Units 3&4 - Health & Human Development
Units 1&2 - Outdoor & Environmental Studies
Units 3&4 - Outdoor & Environmental Studies
Units 1&2 - Physical Education

Units 3&4 - Physical Education

Humanities

Units 1&2 - Geography
Units 1&2 - Modern History
Units 1&2 - Legal Studies
Units 3&4 - Legal Studies
Units 3&4 - Global Politics

Performing Arts

Units 1&2 - Drama

Units 1&2 - Music

Units 3&4 - Music Contemporary Performance
Units 3&4 - Music Repertoire Performance
Units 1&2 - Theatre Studies

Units 3&4 - Theatre Studies

Mathematics

Units 1&2 - Foundation Mathematics
Units 3&4 - Foundation Mathematics
Units 1&2 - General Mathematics
Units 3&4 - General Mathematics
Units 1&2 - Mathematical Methods
Units 3&4 - Mathematical Methods
Units 1&2 - Specialist Mathematics
Units 3&4 - Specialist Mathematics

Languages
Units 1&2 - Japanese (second language)
Units 3&4 - Japanese (second language)

Science

Units 1&2 - Biology

Units 3&4 - Biology

Units 1&2 - Chemistry

Units 3&4 - Chemistry

Units 1&2 - Environmental Science
Units 1&2 - Physics

Units 3&4 - Physics

Units 1&2 - Psychology

Units 3&4 - Psychology

Technology

Units 1&2 - Food Studies

Units 3&4 - Food Studies

Units 1&2 - Product Design & Technology
(Wood/Metal/Plastics)

Units 3&4 - Product Design & Technology
(Wood/Metal/Plastics)

Units 1&2 - Product Design & Technology (Textiles)
Units 3&4 - Product Design & Technology (Textiles)
Units 1&2 - Systems Engineering

Units 3&4 - Systems Engineering

VET at Newhaven College

Year 1 - 22216VIC Cert Il Building and Construction
Year 2 - 22216VIC Cert Il Building and Construction
Year 1 - CUA30915 Certificate lll in Music Industry
Year 2 - CUA30915 Certificate Il in Music Industry
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Study Descriptions

Accounting Units 1-2

VCE Accounting explores and applies the financial recording, reporting, analysis and decision making systems and
processes of a sole proprietor trading business. Students study the theoretical aspects of accounting and practically
apply these principles. They collect, record, report, analyse, apply, evaluate and discuss accounting information using
both manual and ICT based methods.

Students apply critical thinking skills to a range of business situations. They model alternative outcomes and use financial
information generated to provide accounting advice to business owners, whilst taking into account ethical as well as
financial considerations.

VCE Accounting prepares students for a university or Technical and Further Education (TAFE) vocational study pathway
to commerce, management and accounting, leading to careers in areas such as financial accounting; management
accounting; forensic (investigative) accounting; taxation; environmental accounting; management; and corporate or
personal financial planning.

Unit 1: The role of accounting in business

This unit explores the establishment of a business and the role of accounting in the determination of business success
or failure. It considers the importance of accounting information to stakeholders. Students analyse, interpret and
evaluate the performance of the business using financial and non-financial information. They use these evaluations to
make recommendations regarding the suitability of a business as an investment. Students record financial data and
prepare reports for service businesses owned by sole proprietors.

Unit 2: Accounting and decision making for a trading business

In this unit, students develop their knowledge of the accounting process for sole proprietors operating a trading
business, with a focus on inventory, accounts receivable, accounts payable and non-current assets. Students use manual
processes and ICT, including spreadsheets, to prepare historical and budgeted accounting reports.

Students analyse and evaluate the performance of the business relating to inventory, accounts receivable, accounts
payable and non-current assets. They use relevant financial and other information to predict, budget and compare the
potential effects of alternative strategies on the performance of the business. Using these evaluations, students develop
and suggest to the owner strategies to improve business performance.
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Art Creative Practice Units 1-4

Art is an integral part of life and contributes to a progressive society. Artworks and visual language are a potent and
dynamic means to communicate personal experiences and ideas, and cultural values, beliefs and viewpoints on
experiences and issues in contemporary society. In the study of VCE Art Creative Practice, research and investigation
inform art making. Through the study of artworks, the practices of artists and their role in society, students develop their
individual art practice, and communicate ideas and meaning using a range of materials, techniques and processes. In
the practice of Making and Responding, students develop their skills in critical and creative thinking, innovation, problem-
solving and risk-taking. By combining a focused study of artworks, art practice and practical art making, students
recognise the interplay between research, art practice and the analysis and interpretation of art works. This study
provides students with an informed context to support an awareness of art as a tool for cultural, social and personal
communication, and the stimulus and inspiration to develop their art practice.

Unit 1: Interpreting artworks and exploring the Creative Practice

In Unit 1 students use Experiential learning in Making and Responding to explore ideas using the Creative Practice. As
the artist and audience, students consider their connection to artworks, and how their communication of ideas and
presentation of artworks challenge, shape and influence viewer or audience perspectives. They focus on the making of
art and examine how artists communicate ideas and meaning in artworks. They examine artists in different societies,
cultures and historical periods and develop their own interpretations and viewpoints about the meanings and messages
of artworks. They explore how artists create new ways of thinking and representation, while developing their own art
practice.

Unit 2: Interpreting artworks and developing the Creative Practice

In Unit 2 students use Inquiry learning to investigate the artistic and collaborative practices of artists. They use the
Cultural Lens, and the other Interpretive Lenses as appropriate, to examine artworks from different periods of time and
cultures, and to explore the different ways that artists interpret and communicate social and personal ideas in artworks.
Students explore the collaborative practices of artists and use the Creative Practice to make and present artworks. They
develop visual responses based on their investigations, exploring the way historical and contemporary cultural contexts,
ideas and approaches have influenced the artworks and the practices of the artists they investigate, as well as their own
art practice.

Unit 3: Investigation, ideas, artworks and the Creative Practice

In this unit students use Inquiry and Project-based learning as starting points to develop a Body of Work. They explore
ideas and experiment with materials, techniques and processes using the Creative Practice. The research of historical
and contemporary artists is integral to students’ use of the Creative Practice and informs the basis of their investigation.
Students also investigate the issues that may arise from the artworks they view and discuss, or those evolving from the
practice of the artist. Unit 3 commences with students researching the practice of a selected artist as the starting point
to develop a finished artwork. The finished artwork will contribute to the Body of Work developed over Units 3 and 4.

Unit 4: Interpreting, resolving and presenting artworks and the Creative Practice

In Unit 4 students continue to develop their art practice through Project-based and Inquiry learning as their research
and exploration continues to support the development of their Body of Work. Throughout their research students study
the practices of selected historical and contemporary artists to inform their own art practice. They use the Interpretive
Lenses to analyse, compare and interpret the meanings and messages of artworks produced by the artists they study.
Students also apply the Interpretive Lenses throughout the Creative Practice to resolve and refine their Body of Work.
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Biology Units 1-4
Biology seeks to understand and explore the nature of life, past and present.

VCE Biology enables students to investigate the dynamic relationships between organisms, their interactions with the
non-living environment, and the processes of life, from the molecular world of the cell to that of the whole organism,
that maintain life and ensure its continuity.

An important feature of VCE Biology is the opportunity for students to undertake a range of inquiry tasks both
collaboratively and independently. Inquiry methodologies can include laboratory experimentation, fieldwork,
microscopy, local and remote data logging, simulations, animations, literature reviews and the use of global databases
and bioinformatics tools. Students pose questions, formulate hypotheses, collect and analyse data, evaluate
methodologies and results, justify conclusions, make recommendations and communicate their findings.

As well as an increased understanding of scientific processes, students develop capacities that enable them to critically
assess the strengths and limitations of science, respect evidence-based conclusions and gain an awareness of the
ethical, social and political contexts of scientific endeavours.

Unit 1: How do living things stay alive?

In this unit students explain what is needed by an organism to stay alive. They are introduced to some of the challenges
for organisms in sustaining life. Students examine the cell as the structural and functional unit of life and the
requirements for sustaining cellular processes in terms of inputs and outputs. Types of adaptations that enhance the
organism's survival in an environment are analysed, and the role that homeostatic mechanisms play in maintaining the
internal environment is studied. Students consider how the planet’s biodiversity is classified and investigate the factors
that affect population growth. A student investigation related to the survival of an organism or species is undertaken in
Area of Study 3. The investigation draws on content from Area of Study 1 and/or Area of Study 2.

Unit 2: How is continuity of life maintained?

In this unit students focus on asexual and sexual cell reproduction and the transmission of biological information from
generation to generation. The role of stem cells in the differentiation, growth, repair and replacement of cells in humans
is examined, and their potential use in medical therapies is considered. Students explain the inheritance of
characteristics, analyse patterns of inheritance, interpret pedigree charts and predict outcomes of genetic crosses. They
consider the role of genetic knowledge in decision-making about the inheritance of various genetic conditions. In this
context the uses of genetic screening and its social and ethical issues are examined. A student investigation into, and
communication of, an issue related to genetics and/or reproductive science is undertaken in Area of Study 3. The
investigation draws on content from Area of Study 1 and/or Area of Study 2.

Unit 3: How do cells maintain life?

In this unit students investigate the workings of the cell from several perspectives. These different perspectives enable
consideration of both the capabilities and the limitations of living organisms whether animal, plant, fungus or
microorganism. Students examine the key molecules and biochemical pathways involved in cellular processes both
within the cell and between cells. At this molecular level students study the human immune system and the interactions
between its components to provide immunity to a specific antigen. A student investigation related to biological change
and/or continuity is undertaken in either Unit 3 or Unit 4, or across both Unit 3 and Unit 4. The findings of the
investigation are presented in a scientific poster format.

Unit 4: How does life change and respond to challenges over time?

In this unit students consider the continual change and challenges to which life on Earth has been subjected. They
examine change in life forms, investigate the relatedness between species and consider the impact of various change
events on a population’s gene pool. Students explore the structural and cognitive trends in the human fossil record and
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the interrelationships between human biological and cultural evolution. The biological consequences, and social and
ethical implications, of manipulating the DNA molecule and applying biotechnologies are explored for both the individual
and the species. A student investigation related to biological change and/or continuity is undertaken in either Unit 3 or
Unit 4, or across both Unit 3 and Unit 4. The findings of the investigation are presented in a scientific poster format.

Business Management Units 1-4

VCE Business Management examines the ways businesses manage resources to achieve objectives. The VCE Business
Management study design follows the process from the first idea for a business concept, to planning and establishing a
business, through to the day-to-day management of a business. It also considers changes that need to be made to
ensure continued success of a business.

Students develop an understanding of the complexity of the challenges facing decision makers in managing these
resources. A range of management theories are considered and compared with management in practice through
contemporary case studies drawn from the past four years. Students learn to propose and evaluate alternative
strategies to contemporary challenges in establishing and maintaining a business.

Unit 1: Planning a business

Businesses of all sizes are major contributors to the economic and social wellbeing of a nation. Therefore how
businesses are formed and the fostering of conditions under which new business ideas can emerge are vital for a
nation’s wellbeing. Taking a business idea and planning how to make it a reality are the cornerstones of economic and
social development. In this unit students explore the factors affecting business ideas and the internal and external
environments within which businesses operate, and the effect of these on planning a business.

Unit 2: Establishing a business

This unit focuses on the establishment phase of a business's life. Establishing a business involves complying with legal
requirements as well as making decisions about how best to establish a system of financial record keeping, staff the
business and establish a customer base. In this unit students examine the legal requirements that must be satisfied to
establish a business. They investigate the essential features of effective marketing and consider the best way to meet
the needs of the business in terms of staffing and financial record keeping. Students analyse various management
practices in this area by applying this knowledge to contemporary business case studies from the past four years.

Unit 3: Managing a business

In this unit students explore the key processes and issues concerned with managing a business efficiently and effectively
to achieve the business objectives. Students examine the different types of businesses and their respective objectives.
They consider corporate culture, management styles, management skills and the relationship between each of these.
Students investigate strategies to manage both staff and business operations to meet objectives. Students develop an
understanding of the complexity and challenge of managing businesses and through the use of contemporary business
case studies from the past four years have the opportunity to compare theoretical perspectives with current practice.

Unit 4: Transforming a business

Businesses are under constant pressure to adapt and change to meet their objectives. In this unit students consider
the importance of reviewing key performance indicators to determine current performance and the strategic
management necessary to position a business for the future. Students study a theoretical model to undertake change,
and consider a variety of strategies to manage change in the most efficient and effective way to improve business
performance. They investigate the importance of leadership in change management. Using a contemporary business
case study from the past four years, students evaluate business practice against theory.
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Chemistry Units 1-4

VCE Chemistry enables students to explore the relationship between materials and energy through four themes: the
design and composition of useful materials, the reactions and analysis of chemicals in water, the efficient production
and use of energy and materials, and the investigation of carbon-based compounds as important components of body
tissues and the materials used in society.

An important feature of VCE Chemistry is the opportunity for students to undertake a range of inquiry tasks both
collaboratively and independently. Inquiry methodologies can include laboratory experimentation, modelling, site tours,
fieldwork, local and remote data-logging, simulations, animations, literature reviews and the use of global databases.
Students pose questions, formulate hypotheses, collect and analyse data, evaluate methodologies and results, justify
conclusions, make recommendations and communicate their findings.

As well as an increased understanding of scientific processes, students develop capacities that enable them to critically
assess the strengths and limitations of science, respect evidence-based conclusions and gain an awareness of the
ethical, social and political contexts of scientific endeavours.

Unit 1: How can the diversity of materials be explained?

The development and use of materials for specific purposes is an important human endeavour. In this unit students
investigate the chemical properties and practical applications of a range of materials including metals, crystals, polymers,
nanomaterials and giant lattices. They explore and explain the relationships between properties, structure and bonding
forces within and between particles that vary in size from the visible through to nanoparticles, molecules and atoms.
Students are introduced to quantitative concepts in chemistry.

Unit 2: What makes water such a unique chemical?

Water is the most widely used solvent on Earth. In this unit students explore the physical and chemical properties of
water, the reactions that occur in water and various methods of water analysis. Students examine the structure and
bonding within and between water molecules in order to investigate solubility, concentration, pH and reactions in water
including precipitation, acid-base and redox. They are introduced to stoichiometry and to analytical techniques and
instrumental procedures analysis, and apply these to determine concentrations of different species in water samples,
including chemical contaminants. Students explore the solvent properties of water in a variety of contexts and analyse
selected issues associated with substances dissolved in water.

Unit 3: How can design and innovation help to optimise chemical processes?

The global demand for energy and materials is increasing with world population growth. In this unit students investigate
the chemical production of energy and materials. They explore how innovation, design and sustainability principles and
concepts can be applied to produce energy and materials while minimising possible harmful effects of production on
human health and the environment. Throughout the unit students use chemistry terminology, including symbols,
formulas, chemical nomenclature and equations, to represent and explain observations and data from their own
investigations and to evaluate the chemistry-based claims of others.

Unit 4: How are carbon-based compounds designed for purpose?

Carbon is the basis not only of the structure of living tissues but is also found in fuels, foods, medicines, polymers and
many other materials that we use in everyday life. In this unit students investigate the structures and reactions of carbon-
based organic compounds, including considering how green chemistry principles are applied in the production of
synthetic organic compounds. They study the metabolism of food and the action of medicines in the body. They explore
how laboratory analysis and various instrumentation techniques can be applied to analyse organic compounds in order
to identify them and to ensure product purity.
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Drama Units 1-2

VCE Drama focuses on the creation and performance of characters and stories that communicate ideas, meaning and
messages using contemporary drama-making practices. Students engage with creative processes, explore and respond
to stimulus material, and apply play-making techniques to develop and present devised work. Students learn about, and
draw on, a range of performance styles and conventions through the investigation of work by a diverse range of drama
practices and practitioners, including Australian drama practitioners.

Students explore characteristics of selected performance styles and apply and manipulate conventions, dramatic
elements, and production areas, including sustainable ways to source and apply production areas. They use
performance skills and expressive skills to explore and develop character(s). Within the scope of this study, students will
create performances that include transformation of character, time and place, and application of symbol. The created
works can occur in any space and be performed for any selected audience.

Unit 1: Introducing performance styles and contemporary drama practices

In this unit students study three or more performance styles from a range of social, historical, contemporary and cultural
contexts. They examine the traditions of storytelling and devise performances telling stories that go beyond
representations of reality. They incorporate and/or juxtapose a number of performance styles to make dramatic
statements and create performances that are innovative, transformational and contemporary. They learn about
contemporary drama practices that incorporate a range of conventions and devices for making dramatic works.
Students use creative processes and play-making techniques to consider the specific purpose and intention of
performance styles, and how conventions of those styles can be used in the work they devise and create for an audience.

Students apply play-making techniques to shape and give meaning to their performance. They manipulate expressive
and performance skills in the creation and presentation of characters and develop awareness and understanding of
how characters are portrayed within certain performance styles and in contemporary drama practices. They document
the play-making techniques they use to explore and extract meaning from stimulus material, and document the
exploration of production areas, dramatic elements, and conventions of selected performance styles.

Unit 2: Contemporary drama practices and Australian identity

In this unit, students study aspects of Australian identity by engaging with contemporary drama practices as artists and
as audiences. Contemporary drama practices are outlined in the terminology section of this study.

Students explore the work of selected contemporary drama practitioners, including Australian practitioners, and their
associated performance styles. They focus on the application and documentation of play-making techniques involved in
constructing a devised solo or ensemble performance. Students create, present and analyse a performance they devise
based on any of the following: a person, an event, an issue, a place, an artwork, a piece of music, a text or an icon from
a contemporary or historical Australian context.

Students analyse and evaluate their own performance work as well as undertaking an analysis and evaluation of a
performance of an Australian work by professional actors, and develop an understanding of relevant drama terminology.
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Economics Units 1-4

Economics is the study of how resources are allocated to meet the needs and wants of society. It attempts

to explain how and why people behave the way they do and the consequences of their decision-making. By unpacking
the economic considerations around how to best meet the needs and wants of citizens, the study of Economics
provides students with valuable insight into issues that may affect them both individually and as members of society.
Economics assists us in making more informed and responsible decisions and in making a contribution to public
debate as active citizens.

Unit 1: Economic decision-making

In this unit students explore their role in the economy, how they interact with businesses, and the role of the government
in the economy. Students are introduced to and explore fundamental economic concepts. They examine basic economic
models where consumers and businesses engage in mutually beneficial transactions, and investigate the motivations
behind both consumer and business behaviour. They examine how individuals might respond to incentives. Students
are encouraged to investigate contemporary examples and case studies to enhance their understanding of the
introductory economics concepts.

Students use demand and supply models to explain changes in prices and quantities traded. Through close examination
of one or more markets, they gain insight into the factors that may affect the way resources are allocated in an economy
and how market power can affect efficiency and living standards.

Students consider the insights of behavioural economics and how those insights contrast with the traditional model of
consumer behaviour. They investigate at least one behavioural economics experiment, and analyse how the theories
and observations of behavioural economics have been used by government in planning and implementing policy, and
by businesses in managing their relationships with consumers.

Unit 2: Economic issues and living standards

A core principle of economics is maximising the living standards of society. This is done through economic decisions
that optimise the use of resources to produce goods and services that satisfy human needs and wants. Economic activity
is therefore a key consideration for economics. Students consider the link between economic activity and economic
growth and investigate the importance of economic growth in raising living standards. They evaluate the benefits and
costs of continued economic growth and consider the extent to which our current measurements of living standards
are adequate.

Economics provides useful tools for investigating contemporary issues that inspire debate and wide differences in
opinion. Students undertake an applied economic analysis of two contemporary economics issues from a local, national
and international perspective. They use the tools of data collection, analysis, synthesis and evaluation to examine the
issue through an economics lens. They do this through investigation of the economic factors influencing the issue and
via examination of its economic importance at a local, national and international level. Students consider the
perspectives of relevant economic agents and evaluate the validity and effectiveness of individual and collective
responses to the issue.

Unit 3: Australia’s living standards

The Australian economy is constantly evolving. The main instrument for allocating resources is the market, but
government also plays a significant role in resource allocation. In this unit students investigate the role of the market in
allocating resources and examine the factors that affect the price and quantity traded for a range of goods and services.
Students develop an understanding of the key measures of efficiency and how market systems might result in efficient
outcomes. Students consider contemporary issues to explain the need for government intervention in markets and why
markets might fail to maximise society's living standards. As part of a balanced examination, students also consider
unintended consequences of government intervention in the market.
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Students develop an understanding of the macroeconomy. They investigate the factors that affect the level of aggregate
demand and aggregate supply in the economy and apply theories to explain how changes in these variables might affect
achievement of domestic macroeconomic goals and living standards. Students assess the extent to which the Australian
economy has achieved these macroeconomic goals during the past two years.

Australia’s living standards depend, in part, on strong economic relationships with its major trading partners. Students
investigate the importance of international economic relationships and the effect of these on Australian living standards.
Students analyse how international transactions are recorded, and examine how economic factors might affect the value
of the exchange rate, the terms of trade and Australia’s international competitiveness. Students also analyse how
changes in the value of the exchange rate, the terms of trade and international competitiveness affect the domestic
macroeconomic goals.

Unit 4: Managing the economy

This unit focuses on the role of aggregate demand policies in stabilising the business cycle to achieve the domestic
macroeconomic goals. Students develop an understanding of how the Australian Government can alter the composition
of budgetary outlays and receipts to directly and indirectly affect the level of aggregate demand, the achievement of
domestic macroeconomic goals and living standards.

Students also examine the role of the RBA with a focus on its responsibility to conduct monetary policy. Students
consider how the tools of monetary policy can affect interest rates, the transmission mechanism of monetary policy
to the economy and how this contributes towards the achievement of the domestic macroeconomic goals and living
standards.

Students consider and evaluate the strengths and weaknesses of the aggregate demand policies in achieving the
domestic macroeconomic goals and living standards.
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English/EAL Units 1-4

The study of English empowers students to read, write, speak and listen in different contexts. VCE English and English
as an Additional Language (EAL) prepares students to think and act critically and creatively, and to encounter the beauty
and challenge of their contemporary world with compassion and understanding. Students work to collaborate and
communicate widely, and to connect with our complex and plural society with confidence.

Through engagement with texts drawn from a range of times, cultures, forms and genres, and including Aboriginal and
Torres Strait Islander knowledge and voices, students develop insight into a varied range of ideas. They extend their
skills in responding to the texts they read and view, and their abilities in creating original texts, further expanding their
language to reflect accurately the purpose, audience and context of their responses.

By developing broad skills in communication and reflection, the study of English enables students to participate in their
diverse, dynamic and multicultural world productively and positively.

Unit 1: Reading and exploring texts plus Crafting texts

Students are provided with opportunities to practise and extend their writing about texts. They are given time and
support to extend their writing through reflection, editing and feedback. Students engage with and develop an
understanding of effective and cohesive writing. They apply, extend and challenge their understanding and use of
imaginative, persuasive and informative text through a growing awareness of situated contexts, stated purposes and
audience.

Unit 2: Reading and exploring texts plus Exploring argument

Students develop their reading and viewing skills, including deepening their capacity for inferential reading and viewing,
to further open possible meanings in a text, and to extend their writing in response to text. Students will develop their
skills from Unit 1 through an exploration of a different text type from that studied in Unit 1. Students employ their
understanding of argument to create their own point of view text. They construct this text for oral presentation, and
learn about the conventions of oral presentation for persuasive purposes.

Unit 3: Reading and responding to texts plus Creating texts

Students apply reading and viewing strategies to critically engage with a text, considering its dynamics and
complexities and reflecting on the motivations of its characters. They analyse the ways authors construct meaning
through vocabulary, text structures, language features and conventions, and the presentation of ideas. They are
provided with opportunities to understand and explore the historical context, and the social and cultural values of a
text, and recognise how these elements influence the way a text is read or viewed, is understood by different
audiences, and positions its readers in different ways.

Students work with mentor texts to inspire their own creative processes, to generate ideas for their writing, and as
models for effective writing. They experiment with adaptation and individual creation, and demonstrate insight into ideas
and effective writing strategies in their texts. They reflect on the deliberate choices they have made through their writing
processes in their commentaries.

Unit 4: Reading and responding to texts p/us Analysing argument

Students further sharpen their skills of reading and viewing texts, developed in the corresponding area of study in Unit
3. Students consolidate their capacity to critically analyse texts and deepen their understanding of the ideas and values
a text can convey. They further sharpen their skills of reading and viewing texts, developed in the corresponding area of
study in Unit 3. Students consolidate their capacity to critically analyse texts and deepen their understanding of the
ideas and values a text can convey.

Students analyse the use of argument and language, and visuals in texts that debate a contemporary and significant
national or international issue. They apply their understanding of the use of argument and language to create a point
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of view text for oral presentation. Through active listening, reading and viewing, students monitor and evaluate
arguments on a topic of their choice, and then plan and develop their own point of view text on that topic. They present
their points of view as a discussion, dialogue or debate, or in a presentation mode that best suits their context, purpose
and audience.

Foundation English 1-2

The Foundation English study is designed for students who may require a more vocationally orientated approach to
English or may be aiming to directly enter the workforce upon completing their senior secondary studies. It may also be
suited to students who need additional time and assistance to strengthen and refine their literacy skills to support their
study in VCE English and English as an Additional Language (EAL), VCE Literature, or VCE English Language Units 1-4 and
in other VCE studies.

Unit 1: English for practical purposes

In this unit, students focus on developing language and communication skills, primarily through the study of a variety of
texts. They develop communication skills in order to listen, speak, read and write effectively in academic, workplace and
social contexts.

Unit 2: Thinking and learning through English

In this unit students develop a range of literacy skills and learning strategies. They extend the understandings and
processes required to read and write effectively. Students employ learning strategies designed to enhance their
achievement in and enjoyment of the English language.

Environmental Science 1-2

VCE Environmental Science enables students to understand Earth as a set of four interdependent systems: the
atmosphere, biosphere, hydrosphere and lithosphere. Students explore how the relationships between these systems
produce environmental change over a variety of timescales. They investigate the extent to which humans modify their
environments and the consequences of these changes in local and global contexts with a focus on pollution, biodiversity,
energy use and climate change.

An important feature of VCE Environmental Science is the opportunity for students to undertake a range of inquiry tasks
both collaboratively and independently. They investigate and evaluate issues, changes and alternative proposals by
considering both longer and shorter term consequences for the individual, the environment and society.

Unit 1: How are Earth's systems connected?

In this unit, students examine Earth as a set of four interacting systems: the atmosphere, biosphere, hydrosphere and
lithosphere. Students explore the physical requirements for life and consider the effects of natural and human-induced
changes in chosen ecosystems. They investigate the physical environment and its components, the function of local
ecosystems, and the interactions that occur in and between ecological components over different timescales. Students
monitor and measure biotic and abiotic components of their local ecosystems.

Unit 2: How can pollution be managed?

Pollutants can be produced through natural and human activities and can generate adverse effects for living and non-
living things when released into ecosystems. In this unit students explore the concept of pollution and associated
impacts on Earth's four systems through global, national and local perspectives. Students distinguish between wastes,
contaminants and pollutants and examine the characteristics, measurement and management of pollution. They
analyse the effects of pollutants on the health of humans and the environment over time. Students choose and compare
three pollutants of national and/or global significance and discuss management options. They consider how values,
beliefs and evidence affect environmental decision-making. .
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Food Studies Units 1-4

VCE Food Studies takes an interdisciplinary approach to the exploration of food, with an emphasis on extending food
knowledge and skills and building individual pathways to health and wellbeing through the application of practical food
skills. VCE Food Studies provides a framework for informed and confident food selection and food preparation within
today's complex architecture of influences and choices. Practical work is integral to Food Studies.

Unit 1: Food origins

This unit focuses on food from historical and cultural perspectives. Students investigate the origins and roles of food
through time and across the world. Students explore how humanity has historically sourced its food, examining the
general progression from hunter-gatherer to rural-based agriculture, to today's urban living global trade in food.
Students consider the origins and significance of food through inquiry into particular food-producing regions of the
world. Students also investigate Australian indigenous food prior to European settlement and how food patterns have
changed over time. Students investigate cuisines that are part of Australia’s culinary identity today and reflect on the
concept of an Australian cuisine. They consider the influence of technology and globalisation on food patterns.

Unit 2: Food makers

In this unit students investigate food systems in contemporary Australia, exploring both commercial food production
industries and food production in small-scale domestic settings. Students gain insight into the significance of food
industries to the Australian economy and investigate the capacity of industry to provide safe, high-quality food that
meets the needs of consumers.

Students produce foods and consider a range of evaluation measures to compare their foods to commercial products.
They consider the effective provision and preparation of food in the home, and analyse the benefits and challenges of
developing and using practical food skills in daily life. Students design new food products and adapt recipes to suit
particular needs and circumstances.

Unit 3: Food in daily life

This unit investigates the many roles and everyday influences of food. Students explore the science of food - they
consider the physiology of eating, the microbiology of digestion and appreciating food. They also investigate the
functional properties of food and the changes that occur during food preparation and cooking. Students analyse the
scientific rationale behind the Australian Dietary Guidelines and the Australian Guide to Healthy Eating and develop their
understanding of diverse nutrient requirements.

Students inquire into the role of food in shaping and expressing identity and connectedness and the ways in which food
information can be filtered and manipulated. They investigate behavioural principles that assist in the establishment of
lifelong, healthy dietary patterns. The practical component of this unit enables students to understand food science
terminology and to apply specific techniques to the production of everyday food that facilitates the establishment of
nutritious and sustainable meal patterns.

Unit 4: Food issues, challenges and futures

In this unit students examine debates about global and Australian food systems. Students focus on issues related to the
environment, ecology, ethics, farming practices, the development and application of technologies, and the challenges of
food security, food safety, food wastage, and the use and management of water and land.

Students also investigate individual responses to food information and misinformation and the development of food
knowledge, skills and habits to empower consumers to make discerning food choices. Students consider how to assess
information and draw evidence-based conclusions, and apply this methodology to navigate contemporary food fads,
trends and diets. Students’ food production repertoire reflects the Australian Dietary Guidelines and the Australian
Guide to Healthy Eating.
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Geography Units 1-2

The study of Geography is a structured way of exploring, analysing and understanding the characteristics of places that
make up our world. Geographers are interested in key questions concerning places and geographic phenomena: What
is there? Where is it? Why is it there? What are the effects of it being there? How is it changing over time and how could,
and should, it change in the future? How is it different from other places and phenomena? How are places and
phenomena connected? Students explore these questions through fieldwork, an investigation of a wide range of
secondary sources and geospatial technologies. These methods underpin the development of a unique framework for
understanding the world, enabling students to appreciate its complexity, the diversity and interactions of its
environments, economies and cultures, and the processes that helped form and transform them.

Twelve key geographical concepts underpin VCE Geography - change, distance, distribution, environment,
interconnection, movement, place, process, region, scale, spatial association, sustainability.

Unit 1: Hazards and disasters

In this unit students undertake an overview of hazards before investigating two contrasting types of hazards and the
responses to them. Hazards include a wide range of situations including those within local areas, such as fast moving
traffic or the likelihood of coastal erosion, to regional and global hazards such as drought and infectious disease.
Students examine the processes involved with hazards and hazard events, including their causes and impacts, human
responses to hazard events and interconnections between human activities and natural phenomena, including the
impact of climate change. This unit investigates how people have responded to specific types of hazards, including
attempts to reduce vulnerability to, and the impact of, hazard events.

Unit 2: Tourism: issues and challenges

In this unit students investigate the characteristics of tourism, with particular emphasis on where it has developed, its
various forms, how it has changed and continues to change and its impacts on people, places and environments, issues
and challenges of ethical tourism. The study of tourism at local, regional and global scales emphasises the
interconnection within and between place as well as the impacts, issues and challenges that arise from various forms of
tourism. There is an interconnection between places tourists originate from and their destinations through the
development of communication and transport infrastructure, employment, together with cultural preservation and
acculturation. The growth of tourism at all scales requires appropriate management to ensure environmentally, socially
culturally and economically sustainable tourism. Students undertake fieldwork in this unit and complete a fieldwork
report.

Global Politics Units 3-4

VCE Global Politics is the study of contemporary power at both national and global levels. Through this study students
explore, explain, analyse and evaluate national and global political issues, and events. Global Politics is the study of the
political, social, cultural and economic forces that shape interactions between states and other global actors in the
contemporary world. It examines the interconnectedness of the contemporary global political arena and the impact of
globalisation on culture, sovereignty, human rights and the environment. It examines the nature and power of key global
actors and the types of power used by an Asia-Pacific state to achieve its national interests. It considers global ethical
issues including human rights, people movement, development and arms control and explores the nature and
effectiveness of global responses to crises such as climate change, armed conflict, terrorism and economic instability

Unit 3: Global actors
In this unit students investigate the key global actors of contemporary global politics. They use evidence to analyse the

key global actors and their aims, roles and power. They develop an understanding of the key actors through an in-depth
examination of the concepts of national interests and power as they relate to the state, and the way in which ONE Asia-
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Pacific state uses power to achieve its objectives. VCE Global Politics is a contemporary study and focus must be on
examples and case studies from within the last 10 years. However, contemporary issues and events may need to be
contextualised for students and this may require some investigation prior to this timeframe.

Unit 4: Global challenges

In this unit students investigate key global challenges facing the international community in the 21st century. They
examine and analyse the debates surrounding TWO ethical issues that are underpinned by international law. They then
evaluate the effectiveness of responses to these issues. Students also explore the context and causes of global crises
and consider the varying effectiveness of responses and challenges to resolving them. VCE Global Politics is a
contemporary study and focus must be on examples and case studies from within the last 10 years. However,
contemporary issues and events may need to be contextualised for students and this may require some investigation
prior to this timeframe.

Health and Human Development Units 1-4

VCE Health and Human Development provides students with a broad understanding of health and wellbeing that
reaches far beyond the individual. They learn how important health and wellbeing is to themselves and to families,
communities, nations and global society. Students explore the complex interplay of biological, sociocultural and
environmental factors that support and improve health and wellbeing, and those that compromise it. The study provides
opportunities for students to view health and wellbeing, and human development, holistically - across the lifespan and
the globe, and through a lens of social justice.

VCE Health and Human Development is designed to build health literacy. As individuals and as citizens, students develop
their ability to navigate and analyse health information, to critically recognise and carry out supportive action, and to
evaluate healthcare initiatives and interventions. They take this capacity with them as they leave school and apply their
learning in positive and resilient ways through future changes and challenges.

VCE Health and Human Development offers students a range of pathways including further formal study in areas such
as health promotion, community health research and policy development, humanitarian aid work, allied health practices,
education, and the health profession.

Unit 1: Understanding health and wellbeing

In this unit, students explore health and wellbeing as a concept with varied and evolving perspectives and definitions.
They come to understand that it occurs in many contexts and is subject to a wide range of interpretations, with different
meanings for different people. As a foundation to their understanding of health, students investigate the World Health
Organization's (WHO) definition and other interpretations. They also explore the fundamental conditions required for
health as stated by the WHO, which provide a social justice lens for exploring health inequities.

Students look at multiple dimensions of health and wellbeing, the complex interplay of influences on health outcomes
and the indicators used to measure and evaluate health status. With a focus on youth, the unit equips students to
consider their own health as individuals and as a cohort. They build health literacy by interpreting and using data in a
research investigation into one youth health focus area, and by investigating the role of food.

Unit 2: Managing health and development

In this unit, students investigate transitions in health and wellbeing, and human development, from lifespan and societal
perspectives. They explore the changes and expectations that are integral to the progression from youth to adulthood.
Students apply health literacy skills through an examination of adulthood as a time of increasing independence and
responsibility, involving the establishment of long-term relationships, possible considerations of parenthood and
management of health-related milestones and changes.
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Students explore health literacy through an investigation of the Australian healthcare system from the perspective of
youth and analyse health information. They investigate the challenges and opportunities presented by digital media
and consider issues surrounding the use of health data and access to quality health care.

Unit 3: Australia's health in a globalized world

In this unit, students look at health and wellbeing, disease and illness as being multidimensional, dynamic and subject
to different interpretations and contexts. They explore health and wellbeing as a global concept and take a broader
approach to inquiry. Students consider the benefits of optimal health and wellbeing and its importance as an individual
and a collective resource. They extend this to health as a universal right, analysing and evaluating variations in the health
status of Australians.

Students focus on health promotion and improvements in population health over time. Through researching health
improvements and evaluating successful programs, they explore various public health approaches and the
interdependence of different models. While the emphasis is on the Australian health system, the progression of change
in public health approaches should be seen within a global context.

Unit 4; Health and human development in a global context

In this unit, students examine health and human development in a global context. They use data to investigate health
status and human development in different countries, exploring factors that contribute to health inequalities between
and within countries, including the physical, social and economic conditions in which people live. Students build their
understanding of health in a global context through examining changes in health status over time and studying the key
concept of sustainability. They consider the health implications of increased globalisation and worldwide trends relating
to climate change, digital technologies, world trade, tourism, conflict and the mass movement of people.

Students consider global action to improve health and human development, focusing on the United Nations' (UN's)
Sustainable Development Goals (SDGs) and the priorities of the World Health Organization (WHO). They also investigate
the role of non-government organisations and Australia’s overseas aid program. Students evaluate the effectiveness of
health initiatives and programs in a global context and reflect on their own capacity to act.

Modern History Units 1-2

History assists students to understand themselves, others, and the contemporary world, and broadens perspectives by
examining events, ideas, individuals, groups and movements. Historians develop social, political, economic and cultural
understandings of the conditions and features which have helped shape the present. They also explore continuity and
change: the world is not as it has always been, and it will be subject to change in the future. In this sense, history is
relevant to contemporary issues. It fosters an understanding of human agency and informs decision making in the
present.

Studying History fosters the ability to ask searching questions, to engage in independent research and to construct
arguments about the past based on evidence from historical sources. Historical comprehension enables a source to be
understood in relation to its context; that is, students make links between the historical source and the world context
in which it was produced.

The study of History also equips students to enhance their critical thinking, take an informed position on how the past
informs the present and future, and contributes to them becoming informed and engaged citizens.
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Unit 1: Change and conflict

In this unit students investigate the nature of social, political, economic and cultural change in the later part of the 19th
century and the first half of the 20th century. Modern History provides an opportunity to explore the significant events,
ideas, individuals and movements that shaped the social, political, economic and technological conditions and
developments that have defined the modern world.

Students examine the period that led to the end of empires and the emergence of new nation states before and after
World War One; the consequences of World War One; the emergence of conflict; and the causes of World War Two.
They investigate the impact of the treaties which ended the Great War and which redrew the maps of Europe and its
colonies. They consider the aims, achievements and limitations of the League of Nations.

Students will also explore the social life and cultural expression in the late nineteenth century and the first half of the
twentieth century, and their relation to the technological, political and economic changes of the period. The creative arts
both reflected and challenged social and political life and change in this period. Mass entertainment and information by
means of radio and film became widespread.

Unit 2: The changing world order

In this unit students investigate the nature and impact of the Cold War and challenges and changes to social, political
and economic structures and systems of power in the second half of the twentieth century and the first decade of the
twenty-first century.

The establishment of the United Nations (UN) in 1945 was intended to take an internationalist approach to avoiding
warfare and addressing threats to human life and safety. However, despite this the second half of the twentieth century
was dominated by the Cold War, competing ideologies of democracy and communism and proxy wars. The fall of the
Berlin Wall was a significant turning point in modern history. The second half of the twentieth century also saw the rise
of social movements that challenged existing values and traditions, such as the civil rights movement, feminism and
environmental movements,

The twenty-first century heralded both a changing world order and advancements in technology and social mobility on
a global scale. However, terrorism including remained a major threat, influencing politics, social dynamics and the
migration of people across the world.

Languages: Japanese (Second Language) Units 1-4

The study of a language other than English contributes to the overall education of students, most particularly in the area
of communication, but also in the areas of cross-cultural understanding, intercultural learning, cognitive development,
literacy and general knowledge. It provides access to the culture of communities which use the language and promotes
understanding of different attitudes and values within the wider Australian community and beyond.

The ability to communicate in another language, in conjunction with other skills, may provide opportunities for
employment in the fields of interpreting, social services, ethnic affairs, the tourism and hospitality industries,
international relations, the arts, commerce, technology, science, education etc.

VCE Japanese Second Language focuses on student participation in interpersonal communication, interpreting the
language of other speakers, and presenting information and ideas in Japanese on a range of themes and topics. Students
develop and extend skills in listening, speaking, reading, writing and viewing in Japanese in a range of contexts and
develop cultural understanding in interpreting and creating language. Students develop their understanding of the
relationships between language and culture in new contexts and consider how these relationships shape communities.
Throughout the study students are given opportunities to make connections and comparisons based on personal
reflections about the role of language and culture in communication and in personal identity.
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Unit 1

In this unit students develop an understanding of the language and culture/s of Japanese-speaking communities through
the study of three or more topics from the prescribed themes. Each area of study in the unit must focus on a different
subtopic. Students access and share useful information on the topics and subtopics through Japanese and consolidate
and extend vocabulary and grammar knowledge and language skills. They focus on analysing cultural products or
practices including visual, spoken or written texts. Cultural products or practices can be drawn from a diverse range of
texts, activities and creations. These may include the following: stories, poems, plays, novels, songs, films, photographs,
artworks, architecture, technology, food, clothing, sports and festivals. Students apply acquired knowledge of Japanese
culture and language to new contexts. Students reflect on the interplay between language and culture, and its impact
on the individual's language use in specific contexts and for specific audiences.

Unit 2

In this unit students develop an understanding of aspects of language and culture through the study of three or more
topics from the prescribed themes. Each area of study must focus on a different subtopic. Students analyse visual,
spoken and written texts. They access and share useful information on the topics and subtopics through Japanese and
consolidate and extend vocabulary, grammar knowledge and language skills. Cultural products or practices can be used
to demonstrate how culture and perspectives may vary between communities. Students reflect on the interplay between
language and culture, and its impact on meaning, understanding and the individual's language use in specific contexts
and for specific audiences.

Unit 3

In this unit students investigate the way Japanese speakers interpret and express ideas and negotiate and persuade in
Japanese through the study of three or more subtopics from the prescribed themes and topics. They access and share
useful information on the subtopics through Japanese and consolidate and extend vocabulary and grammar knowledge
and language skills. Students consider the influence of language and culture in shaping meaning and reflect on the
practices, products and perspectives of the cultures of Japanese-speaking communities. They reflect on how knowledge
of Japanese and Japanese-speaking communities can be applied in a range of contexts and endeavours, such as further
study, travel, business or community involvement.

Unit 4

In this unit students investigate aspects of culture through the study of two or more subtopics from the prescribed
themes and topics. Students build on their knowledge of Japanese-speaking communities, considering cultural
perspectives and language and explaining personal observations. Students consolidate and extend vocabulary,
grammar knowledge and language skills to investigate the topics through Japanese. Students identify and reflect on
cultural products or practices that provide insights into Japanese-speaking communities. Cultural products or
practices can be drawn from a diverse range of texts, activities and creations. Students reflect on the ways culture,
place and time influence values, attitudes and behaviours. They consider how knowledge of more than one culture can
influence the ways individuals relate to each other and function in the world.

Legal Studies Units 1-4

VCE Legal Studies examines the institutions and principles which are essential to Australia’'s legal system. Students
develop an understanding of the rule of law, law-makers, key legal institutions, rights protection in Australia, and the
justice system.

Through applying knowledge of legal concepts and principles to a range of actual and/or hypothetical scenarios,

students develop their ability to use legal reasoning to argue a case for or against a party in a civil or criminal matter.
They consider and evaluate recent and recommended reforms to the criminal and civil justice systems, and engage in
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an analysis of the extent to which our legal institutions are effective and our justice system achieves the principles of
justice. For the purposes of this study, the principles of justice are fairness (fair legal processes are in place, and all
parties receive a fair hearing); equality (all people treated equally before the law, with an equal opportunity to present
their case); and access (understanding of legal rights and ability to pursue their case).

Unit 1: The presumption of innocence

In this unit, students develop an understanding of legal foundations, such as the different types and sources of law,
the characteristics of an effective law, and an overview of parliament and the courts. Students are introduced to and
apply the principles of justice. They investigate key concepts of criminal law and apply these to actual and/or
hypothetical scenarios to determine whether an accused may be found guilty of a crime. In doing this, students
develop an appreciation of the manner in which legal principles and information are used in making reasoned
judgments and conclusions about the culpability of an accused. Students also develop an appreciation of how a
criminal case is determined, and the types and purposes of sanctions. Students apply their understanding of how
criminal cases are resolved and the effectiveness of sanctions through consideration of recent criminal cases from the
past four years

Unit 2: Wrongs and rights

Civil law aims to protect the rights of individuals. When rights are infringed, a dispute may arise requiring resolution, and
remedies may be awarded. In this unit, students investigate key concepts of civil law and apply these to actual and/or
hypothetical scenarios to determine whether a party is liable in a civil dispute. Students explore different areas of civil
law, and the methods and institutions that may be used to resolve a civil dispute and provide remedies. They apply
knowledge through an investigation of civil cases from the past four years. Students also develop an understanding of
how human rights are protected in Australia and possible reforms to the protection of rights, and investigate a
contemporary human rights issue in Australia, with a specific focus on one case study.

Unit 3: Rights and justice

The Victorian justice system, which includes the criminal and civil justice systems, aims to protect the rights of individuals
and uphold the principles of justice: fairness, equality and access. In this unit, students examine the methods and
institutions in the criminal and civil justice system, and consider their appropriateness in determining criminal cases and
resolving civil disputes. Students consider the Magistrates’ Court, County Court and Supreme Court within the Victorian
court hierarchy, as well as other means and institutions used to determine and resolve cases.

Students explore topics such as the rights available to an accused and to victims in the criminal justice system, the roles
of the judge, jury, legal practitioners and the parties, and the ability of sanctions and remedies to achieve their purposes.
Students investigate the extent to which the principles of justice are upheld in the justice system. Throughout this unit,
students apply legal reasoning and information to actual and/or hypothetical scenarios.

Unit 4: The people, the law and reform

The study of Australia’s laws and legal system includes an understanding of institutions that make and reform our laws.
In this unit, students explore how the Australian Constitution establishes the law-making powers of the Commonwealth
and state parliaments, and how it protects the Australian people through structures that act as a check on parliament
in law-making. Students develop an understanding of the significance of the High Court in protecting and interpreting
the Australian Constitution. They investigate parliament and the courts, and the relationship between the two in law-
making, and consider the roles of the individual, the media and law reform bodies in influencing changes to the law, and
past and future constitutional reform. Throughout this unit, students apply legal reasoning and information to actual
and/or hypothetical scenarios.
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Literature Units 1-4

In VCE Literature students undertake close reading of texts and analyse how language and literary elements and
technigues function within a text. Emphasis is placed on recognition of a text's complexity and meaning, and on
consideration of how that meaning is embodied in its literary form. The study provides opportunities for reading deeply,
widely and critically, responding analytically and creatively, and appreciating the aesthetic merit of texts.

VCE Literature enables students to examine the historical and cultural contexts within which both readers and texts are
situated. It investigates the assumptions, views and values which both writer and reader bring to the texts and it
encourages students to contemplate how we read as well as what we read. It considers how literary criticism informs
the readings of texts and the ways texts relate to their contexts and to each other.

Unit 1: Approaches to literature

In this unit students focus on the ways the interaction between text and reader creates meaning. Students’ analyses of
the features and conventions of texts help them develop responses to a range of literary forms and styles. They develop
an awareness of how the views and values that readers hold may influence the reading of a text.

Unit 2: Context and connections

In this unit students explore the ways literary texts connect with each other and with the world. They deepen their
examination of the ways their own culture and the cultures represented in texts can influence their interpretations and
shape different meanings. Students consider the relationships between authors, audiences and contexts and analyse
the similarities and differences across texts and establish connections between them. They engage in close reading of
texts and create analytical responses that are evidence-based.

Unit 3: Form and transformation

In this unit students consider how the form of a text affects meaning, and how writers construct their texts. They
investigate ways writers adapt and transform texts and how meaning is affected as texts are adapted and transformed.
They consider how the perspectives of those adapting texts may inform or influence the adaptations. Students develop
Creative responses to texts and their skills in communicating ideas in both written and oral forms.

Unit 4: Interpreting texts

In this unit students develop critical and analytic responses to texts. They investigate literary criticism informing both
the reading and writing of texts. Students develop an informed and sustained interpretation supported by close textual
analysis.
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Mathematics

Foundation Mathematics Units 1&2

Foundation Mathematics provides for the continuing mathematical development of students entering VCE. Students
completing this course would need to undertake additional targeted mathematical study in order to attempt
Further Mathematics Units 3 and 4. In Foundation Mathematics there is a strong emphasis on the use of mathematics
in practical contexts encountered in everyday life in the community, at work and at study. The areas of study for
Units 1 &2 of Foundation Mathematics are ‘Space, shape and design’, ‘Patterns and number’, ‘Data’ and ‘Measurement’.

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, equations and graphs with and
without the use of technology. They should have familiarity with relevant mental and by-hand approaches to
estimation and computation. The use of numerical, graphical, geometric, symbolic and statistical functionality of
technology for learning mathematics, for working mathematically, and in related assessment, is incorporated throughout
each unit.

Foundation Mathematics Units 3&4

This is a continuation of Unit 1+2 Foundation Mathematics. There are four areas of study which are Algebra, Number
and Structure, Data Analysis Probability and Statistics, Discrete Mathematics and Space and Measurement.
In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, equations and graphs with and
without the use of technology. They should have familiarity with relevant mental and by-hand approaches to
estimation and computation. The use of numerical, graphical, geometric, symbolic and statistical functionality of
technology for learning mathematics, for working mathematically, and in related assessment, is incorporated throughout
each unit.

General Mathematics Units 1&2

General Mathematics provides for different combinations of student interests and preparation for study of VCE
Mathematics at the Unit 3 and 4 level. The areas of study for General Mathematics Unit 1 and Unit 2 are ‘Algebra and
structure’, ‘Arithmetic and number’, ‘Discrete mathematics’, ‘Geometry, measurement and trigonometry, ‘Graphs of
linear and non-linear relations’ and ‘Statistics’.

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic manipulation,
equations and graphs with and without the use of technology. They should have familiarity with relevant mental and by-
hand approaches to estimation and computation. The use of numerical, graphical, geometric, symbolic, financial and
statistical functionality of technology for working mathematically, and in related assessment, is incorporated throughout
each unit as applicable.

General Mathematics Units 3&4

General Mathematics consists of four areas of study ‘Data analysis' and ‘Recursion and financial modelling’, ‘Matrices'
and ‘Networks and decision mathematics'. ‘Data analysis’ comprises 40 per cent of the content to be covered, ‘Recursion
and financial modelling, ‘Matrices’ and ‘Networks' each comprise 20 per cent of the content to be covered.
Assumed knowledge and skills for the course are contained in General Mathematics Units 1 and 2 topics.
In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic manipulation,
equations, and graphs. They should have a familiarity with relevant mental and by-hand approaches to estimation and
computation. The use of numerical, graphical, geometric, symbolic, financial and statistical functionality of technology
for working mathematically, and in related assessment, is incorporated throughout each unit as applicable.
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Mathematical Methods Units 1-4

Units 1 & 2

Mathematical Methods Units 1 and 2 provide an introductory study of simple elementary functions of a single real
variable, algebra, calculus, probability and statistics and their applications in a variety of practical and theoretical
contexts. They are designed as preparation for Mathematical Methods Units 3 and 4 and contain assumed knowledge
and skills for these units. The focus of Unit 1 is the study of simple algebraic functions, and the areas of study are
‘Functions and graphs’, ‘Algebra’, ‘Calculus’ and ‘Probability and statistics'. At the end of Unit 1, students are expected to
have covered the content outlined in each area of study, except for ‘Algebra’ which extends across Units 1 & 2.

In undertaking this unit, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic
manipulation, equations, graphs and differentiation with and without the use of technology. They should have
familiarity with relevant mental and by-hand approaches to estimation and computation. The use of numerical,
graphical, geometric, symbolic and statistical functionality of technology for teaching and learning mathematics, for
working mathematically, and in related assessment, is incorporated throughout the unit as applicable.

Units 3 &4

Mathematical Methods Units 3 and 4 are completely prescribed and extend the introductory study of simple elementary
functions of a single real variable, to include combinations of these functions, algebra, calculus, probability and statistics,
and their applications in a variety of practical and theoretical contexts. Units 3 and 4 consist of the areas of
study ‘Functions and graphs’, ‘Calculus’, ‘Algebra’ and ‘Probability and statistics. Assumed knowledge and skills
for Mathematical Methods Units 3 and 4 are contained in Mathematical Methods Units 1 and 2, and will be
drawn on, as applicable, in the development of related content from the areas of study, and key knowledge and skills
for the outcomes of Mathematical Methods Units 3 and 4. The selection of content from the areas of study are
constructed so that there is a development in the complexity and sophistication of problem types and
mathematical processes used (modelling, transformations, graph sketching and equation solving) in application to
contexts related to these areas of study.

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational and real arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic
manipulation, equations, graphs, differentiation, anti-differentiation, integration and inference with and without the
use of technology. They should have familiarity with relevant mental and by-hand approaches to estimation and
computation. The use of numerical, graphical, geometric, symbolic and statistical functionality of technology for
working mathematically, and in related assessment, is incorporated throughout each unit as applicable.

Specialist Mathematics Units 1-4
Units 1 & 2

Specialist Mathematics Units 1 and 2 provide a course of study for students who wish to undertake an in-depth study
of mathematics, with an emphasis on concepts, skills and processes related to mathematical structure, modelling,
problem solving and reasoning. This study has a focus on interest in the discipline of mathematics in its own right and
investigation of a broad range of applications, as well as development of a sound background for further studies in
mathematics and mathematics related fields.

In undertaking these units, students are expected to be able to apply techniques, routines and processes
involving rational, real and complex arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic
manipulation, equations and graphs with and without the use of technology. They should have familiarity with relevant
mental and by-hand approaches to estimation and computation. The use of numerical, graphical, geometric, symbolic
and statistical functionality of technology for working mathematically, and in related assessment, is incorporated
throughout each unit as applicable.
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Units 3 &4

Specialist Mathematics Units 3 and 4 consist of the areas of study: ‘Functions and graphs’, ‘Algebra’, ‘Calculus’, Vectors),
‘Mechanics’ and ‘Probability and statistics'. The selection of content for Unit 3 and Unit 4 is constructed so that there is
a balanced and progressive development of knowledge and skills with connections among the areas of study
being developed as appropriate across Unit 3 and Unit 4.

Specialist Mathematics Units 3 and 4 assumes familiarity with the key knowledge and skills from Mathematical
Methods Units 1 and 2, the key knowledge and skills from Specialist Mathematics Units 1 and 2 topics
'Number systems and recursion' and 'Geometry in the plane and proof', and concurrent or previous study of
Mathematical Methods Units 3 and 4. Together these cover the assumed knowledge and skills for Specialist
Mathematics, which are drawn on as applicable in the development of content from the areas of study and key
knowledge and skills for the outcomes.

In Unit 3 a study of Specialist Mathematics would typically include content from ‘Functions and graphs’ and a selection
of material from the ‘Algebra’, ‘Calculus’ and Vectors' areas of study. In Unit 4 this selection would typically consist of
the remaining content from the ‘Algebra’, ‘Calculus’, and ‘Vectors' areas of study and the content from the ‘Mechanics'
and 'Probability and statistics' areas of study.

In undertaking these units, students are expected to be able to apply techniques, routines and processes involving
rational, real and complex arithmetic, sets, lists and tables, diagrams and geometric constructions, algebraic
manipulation, equations, graphs, differentiation, anti-differentiation and integration and inference with and without the
use of technology. They should have familiarity with relevant mental and by-hand approaches to estimation and
computation. The use of numerical, graphical, geometric, symbolic and statistical functionality of technology for
working mathematically, and in related assessment, is incorporated throughout each unit as applicable.

Mathematics Pathways Year 10 - VCE

Year 10 Year 11 Year 12

Foundation Mathematics is taken
alone

Deepens and improves under-
standing of Year 9 Mathematics

Foundation Mathematics is taken
alone and includes assumed
knowledge for Foundation Mathe-
matics Units 3+4
General Mathematics - General Mathematics Units 1+2 "  General Mathematics Units 3+4
/ General Mathematics could be
=k

taken alone or with Mathematical
Methods Units 3+4

Contains assumed knowledge for
related material in General
Mathematics Units 3+4

Contains assumed knowledge for
related material in General
Mathematics Units 1+2

Mathematical Methods Units 3+4

Mathematical Methods » Mathematical Methods Units 1+2

This course has a strong
emphasis on algebraic
manipulation and graphical
techniques and is a prerequisite
for Mathematical Methods.

This course has a strong emphasis
on algebraic manipulation and
graphical techniques and is a
prerequisite for Mathematical
Methods 3+4

Can only be selected if
Mathemetical Methods is also
being studied
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Media Units 1-4

VCE Media provides students with the opportunity to analyse media concepts, forms and products in an informed and
critical way. Students consider narratives, technologies and processes from various perspectives, including an analysis
of structure and features. They examine debates about the role of the media in contributing to and influencing society.
Students integrate these aspects of the study through the individual design and production of their media
representations, narratives and products.

VCE Media supports students to develop and refine their planning and analytical skills, and their critical and creative
thinking and expression, and to strengthen their communication skills and technical knowledge. Students gain
knowledge and skills in planning and expression that are valuable for participation in, and contribution to, contemporary
society. This study leads to pathways for further theoretical and/or practical study at tertiary level or in vocational
education and training settings, including screen and media, marketing and advertising, games and interactive media,
communication and writing, graphic and communication design, photography and animation.

Unit 1: Media forms, representations and Australian stories

In this unit, students develop an understanding of audiences and the core concepts underpinning the construction of
representations and meaning in different media forms. They explore media codes and conventions and the construction
of meaning in media products.

Students analyse how representations, narratives and media codes and conventions contribute to the construction of
the media realities that audiences read and engage with. Students gain an understanding of audiences as producers
and consumers of media products. Through analysing the structure of narratives, students consider the impact of media
creators and institutions on production.

Unit 2: Narrative across media forms

In this unit, students further develop an understanding of the concept of narrative in media products and forms in
different contexts. Narratives in both traditional and newer forms include film, television, digital streamed productions,
audio news, print, photography, games and interactive digital forms. Students analyse the influence of developments in
media technologies on individuals and society; design, production and distribution of narratives in the media; and
audience engagement, consumption and reception.

Students undertake production activities to design and create narratives that demonstrate an awareness of the
structures and media codes and conventions appropriate to corresponding media forms.

Unit 3: Media narratives, contexts and pre-production

Through the study of a media narrative, students explore specific codes and narrative conventions and begin the
process of research to support their understanding of how they can adopt and employ these techniques in their own
works. They investigate a media form that aligns with their interests and intent, developing an understanding of the
codes and narrative conventions appropriate to audience engagement, consumption and reception within the selected
media form. Students use the pre-production stage of the media production process to design the production of a
media product for a specified audience. They explore and experiment with media technologies to develop skills in their
selected media form, and reflect on and document their progress. Students undertake pre-production planning
appropriate to their selected media form and develop written and visual planning documents to support the production
and post-production of a media product in Unit 4.
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Unit 4: Media production: agency and control in and of the media

In this unit students focus on the production and post-production stages of the media production process, bringing the
pre-production plans created in Unit 3 to their realisation. Students refine their media production in response to
feedback and through personal reflection, documenting the iterations of their production as they work towards
completion.

The context in which media products are produced, distributed and consumed is an essential framework through which
audiences view and read media products. Social, historical, institutional, cultural, economic and political contexts can be
seen through explicit or implied views and values conveyed within media products. The media disseminate these views
and values within a society and, as a result, can play a key role in influencing, reinforcing or challenging the cultural
norms. In this unit, students view a range of media products that demonstrate a range of values and views, and they
analyse the role that media products and their creators play within the contexts of their time and place of production.

Students explore the relationship between the media and audiences, focusing on the opportunities and challenges
afforded by current developments in the media industry. They consider the nature of communication between the
media and audiences, explore the capacity of the media to be used by governments, institutions and audiences, and
analyse the role of the Australian government in regulating the media.
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Music Pathways

At Year 11 level, two music subjects are offered: VCE Music Units 1/2 and VCE VET Music Year 1.
At Year 12 level, five subjects are available - some via Virtual Schools Victoria.

Students wishing to do two Year 12 music subjects will generally commence one in Year 10.

But for students with established skills, it may be possible to do two music subjects in Year 12, or even three across
Year 11 and 12. It is also possible to do Year 12 VCE Music or 2" Year VET Music without completing the preparatory
year.

Year 10 Year 11 Year 12
VCEVET Music Year 1 VCE VET Music Year 2
introduces a wide range of music Prepares for performance,
industry skills & experiences. stagecrajt & improvisation.
Enzembles, recording. contracts Students can enter at Year 2 and
=Ongwriting. copyright et receive the full VCE study score

(but not the additional Cert iii).

VCE Music Unit 1 + 2 WCE Music Unit 3 +4
Lays stronger foundations for Performance, compasition & In Uinits 3+4, one grmore of these
both VCE & VET Music in understanding musical language. VCE Music subjects can be
performance, composing. Builds assumed knowiedge for selected:
recording & musical language. VCE Music 374, - Contemparary Performance
- Repertoire Performance
- Composition ol Schooks Vicorka)

- Music Inquiry ol Schooks Vidonia)

VCE VET Music Year 1 WCE VET Music Year 2

Students are encouraged fo do Year 10 Music and only select VET Music in Year 10 if they:
1. Have foundations for VCElevel performance skills. Entry to VET is auditoned.
2. Consistently complete and submit homework during Year 9
3. Want to also do VCE Music in Year 17 andfor Year 12, ar...
4 Want to complete six VCE subjects

Pathways beyond school

VCE & VET Music units are ideal for students considering pathways into tertiary music study, a career in the
music industry, or an associated field, or for those who have a passion for music. VCE & VET Music offers
students opportunities for personal development and encourages them to make an ongoing contribution to
the culture of their community through participation in lifelong music making.

Why you should consider studying Music

The study of music is highly engaging and can develop into a career and/or a lifelong passion. You will develop skills in
communicating emotions and ideas through the non-verbal communication medium of sound.
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Music Unit 1 Music Unit 2
Organisation in music

——

Effect in music

O.................................0....0....0......
Music inquiry Unit 3 Music contemporary Music repertoire Music composition
Influence in music performance Unit 3 performance Unit 3 Unit 3
Music contemporary Music repertoire Music composition
performance Unit 4 performance Unit 4 Unit 4

Music inquiry Unit 4

Project

Music Units 1&2

VCE Music Units 1 and 2 is a highly accessible course. Students with diverse backgrounds can enrol. Prior
experience in music is highly desirable, however, it is not a requirement for students to have prior experience
in traditional instrumental music education to enrol. It is the common starting point for students who wish
to continue into any of the four Unit 3 and 4 Music Subjects: Contemporary Performance, Repertoire
Performance, Composition* and Music Inquiry*. Units 1 & 2 is also an option for Year 10 students looking
for a ‘year-long’ music experience, regardless of their intention to pursue a Unit 3 and 4 Music sequence in
the future.

*VCE Music Units 3/4 Composition and Music Inquiry are generally accessed via Virtual Schools Victoria.

Unit 1: Organisation of music

Students explore three connected areas of study: Performing, Creating, Analysing & Responding. Students
study two significant songs/compositions which then inspire and inform students' performances,
arrangements and compositions. Students examine why these works are significant and respected by
analysing the structures within the work. They examine features such as melody, harmony, rhythm and
texture through written responses and graphic representation tasks. Students are encouraged to compose
or arrange works that they, or other students, can perform.

Unit 2: Effect in music

Although the areas of study have the same titles in Unit 2, the lens through which they are studied changes greatly. As
they perform, create, analyse and respond, students look at how ideas, emaotions and character are conveyed through
music. Students may look at one unified theme or style across the three areas of study or a variety of ideas and
emotion may be examined.
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Music contemporary performance

Unit 3:

Students begin developing the program they will present in Unit 4, including at least one ensemble work with another
live musician, an original work created by an Australian artist since 1990 and a personally reimagined version of an
existing work. Original works may also be included in the program. They may be assessed as a member of a group or
as a solo performer. They use music analysis skills to refine strategies for developing their performances,
demonstrating an understanding of music style, authentic performance conventions and a range of techniques. They
analyse interpretation in a wide range of recorded music, responding to and analysing music elements, concepts,
compositional devices and music language. Students learn how to recognise and recreate music language concepts
such as scales, melodies, chords, harmony and rhythmic materials that relate to contemporary music.

Unit 4:

Students continue to build a performance program they will present at their end-of-year examination in line with their
Statement of Intent. Students continue to study the work of other performers, their approaches to interpretation and
personal voice in performing music works. They refine selected strategies to optimise their own approach to
performance and deepen their understanding of the musical language for melody, harmony and rhythm.

Music repertoire performance

Unit 3:

Students prepare the recital program they will present in Unit 4, including consideration of the historical performance
practices and interpretative traditions that inform the styles represented in their programs. Students use music
analysis skills to refine strategies for developing their performances. They analyse technical, expressive and stylistic
challenges relevant to the works they are preparing for performance and present these strategies for assessment at a
school-based discussion. Students analyse interpretation in a wide range of recorded music, responding to and
analysing musical elements, concepts and compositional devices. They develop their ability to identify, recreate and
notate music language concepts such as scales, melodies, chords, harmony and rhythmic materials that relate to the
works studied.

Unit 4:

Students develop the performance program established in Unit 3 for their end-of-year practical examination. This
includes consideration of the historical performance practices and interpretative traditions that inform the styles
represented in their programs. Students use music analysis skills to refine strategies for developing and presenting
their final recital. They analyse technical, expressive and stylistic challenges relevant to the works they are preparing
for performance and present these strategies for assessment at a school-based oral presentation including assessor
questions. Students analyse interpretation in a wide range of music, responding to and analysing musical elements,
concepts, compositional devices and music language. Students also learn how to recognise and notate music
language concepts such as scales, melodies, chords, harmony and rhythmic materials that relate to the works
studied.
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VET Music Performance

CUA30920 Certificate Ill in Music (Performance)

VET Music Performance provides participants with knowledge, skills, qualifications and experiences that will enhance their
employment prospects in the music and related industries. It provides students with:

e AYear 12 study score towards their ATAR, which can be included in their top four subjects
e Anationally recognised Certificate Ill in Music (Performance).

Musicians working in performance, music education, production, composition, arts and event management, sound design,
music therapy, retail, promotions and many other industry roles require a solid grounding in the creative and collaborative
processes that take a musical idea from formation to professional presentation.

Year 1 - Equivalent to VCE Units 1 & 2

Students explore ensemble and recording skills, industry awareness, event management, legal responsibilities and song
writing, including performances for school events and public venues.

Year 2 - Equivalent to VCE Units 3&4

Students prepare live performances for a chosen context that an audience would pay to see, developing stagecraft,
improvisation and skills and knowledge for performance preparation and evaluation. Students prepare solo or ensemble
programs for performance at school events, public venues and their final performance exam. School Assessed Coursework
forms 50% of the study score while the performance exam makes up the remaining 50%.

Students who only enrol for one year of the course receive VCE credit and certificates of completion for the completed Units
of Competency. If Second Year is completed on its own, students also receive a full VCE study score.

Units of Competency Code
Perform simple repertoire in ensembles CUAMPF213
Year 1 Create simple musical compositions CUAMCP311
Make a music demo CUAMPF314
UVC;E Work effectively in the music industry CUAIND313
nits
18&2 Implement copyright arrangements CUACMP311
Plan a career in the creative arts industry CUAIND314
Prepare for musical performances CUAMPF312
Year 2 Develop technical skills in performance CUAMPE311
Develop and apply stagecraft skills CUAMPF412
VCE - L
\ Develop and perform musical improvisation CUAMPF315
Units
3&4 Perform music as part of a group CUAMPF414
Or
Perform music as a soloist CUAMPF416

50



Newhaven College - VCE Handbook 2025

Outdoor & Environmental Studies Units 1-4

VCE Outdoor and Environmental Studies develops students’ understandings of outdoor environments, and the ways in
which humans interact with, relate to and have impacted outdoor environments over time. ‘Outdoor environments'
encompasses landscapes, both local and further afield, that range in health from protected wilderness to those heavily
impacted by human practices.

The study enables students to make critically informed comments on outdoor environmental issues, including asking
questions about environmental sustainability and human connections to Country, both past and present. Students are
able to understand the importance of change to environmental health from human or natural influences.

Unit 1: Connections with outdoor environments

This unit examines some of the ways in which Indigenous peoples and non-Indigenous peoples understand and relate
to nature through experiencing outdoor environments. The focus is on individuals and their personal responses to
experiencing outdoor environments.

Students are provided with the opportunity to explore the many ways in which nature is understood and perceived.
Students develop a clear understanding of the range of motivations for interacting with outdoor environments, the
factors that affect an individual's access to experiencing outdoor environments and how they connect with outdoor
environments.

Through outdoor experiences, students develop practical skills and knowledge to help them act sustainably in outdoor
environments. Students understand the links between practical experiences and theoretical investigations, gaining
insight into a variety of responses to, and relationships with, nature.

Unit 2: Discovering outdoor environments

This unit focuses on the different ways to understand outdoor environments and the impact of humans on outdoor
environments.

In this unit students study the effects of natural changes and impacts of land management practices on the sustainability
of outdoor environments by examining a number of case studies of specific outdoor environments, including areas
where there is evidence of human intervention.

Students develop the practical skills required to minimise the impact of humans on outdoor environments. They
comprehend a range of vocational perspectives that inform human use of outdoor environments. Through reflecting
upon their experiences of outdoor environments, students make comparisons between outdoor environments, as well
as develop theoretical knowledge about natural environments.

Unit 3: Relationships with outdoor environments

The focus of this unit is the ecological, historical and social contexts of relationships between humans and outdoor
environments in Australia. Case studies of a range of impacts on outdoor environments are examined in the context of
the changing nature of human relationships with outdoor environments in Australia over 60,000 years.

Students consider several factors that influence relationships with outdoor environments. They also examine the
dynamic nature of relationships between humans and their environment.

Students are involved in multiple experiences in outdoor environments, including in areas where there is evidence of
human interaction. Through these practical experiences, students make comparisons between, and reflect upon,
outdoor environments, as well as develop theoretical knowledge and skills about specific outdoor environments.

Students undertake an independent investigation into the changing relationships with, and sustainability of, at least two
different visited outdoor environments across both Units 3 and 4, which is assessed in Unit 4, Outcome 3.
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Unit 4: Sustainable outdoor environments

In this unit students explore the sustainable use and management of outdoor environments. They observe and assess
the health of outdoor environments and consider the importance of this health for the future of Australian outdoor
environments and the Australian population.

Students examine the importance of the sustainability of human relationships with outdoor environments and the
urgent need to balance human needs and the needs of outdoor environments. They investigate current acts and
conventions as well as management strategies for achieving and maintaining healthy and sustainable Australian outdoor
environments in contemporary Australian society.

Students engage in multiple related experiences in outdoor environments, conducting an ongoing investigation into the
health of, and care for, these places. They learn and apply the practical skills and knowledge required to sustain healthy
outdoor environments and evaluate the strategies and actions they employ. Through these practical experiences,
students reflect upon outdoor environments and make comparisons between them by applying theoretical knowledge
developed about outdoor environments.

As global citizens, students investigate how individuals and community members take action towards promoting
sustainable and healthy outdoor environments and describe possible solutions to threats facing outdoor environments
and their sustainability.

Students undertake an independent investigation into the changing relationships with, and sustainability of, at least two
different visited outdoor environments across both Units 3 and 4, which is assessed in Unit 4, Outcome 3.

Physical Education Units 1-4

VCE Physical Education explores the complex interrelationships between biophysical (anatomical, biomechanical,
physiological and skill acquisition) and psychosocial (psychological and sociocultural) principles to understand their role
in producing and refining movement for participation and performance in physical activity, sport and exercise.

Through physical, written, oral and digital learning experiences, students apply theoretical concepts and reflect critically
on factors that affect all levels of participation and performance in physical activity, sport and exercise.

Unit 1: The human body in motion

In this unit, students explore how the musculoskeletal and cardiorespiratory systems work together to produce
movement. Students investigate the role and function of the main structures in each system and how they respond to
movement. Through participation in practical activities, students explore and analyse the relationships between the
body systems and movement, and how these systems interact and respond at various intensities. Students investigate
possible conditions and injuries associated with the musculoskeletal system and recommend and implement strategies
to minimise and manage such injuries and conditions. They consider the ethical implications of using permitted and
prohibited practices to improve the performance of the body systems, evaluating perceived physiological benefits and
describing potential harms.

Unit 2: Physical activity, sport, exercise and society

This unit develops students’ understanding of physical activity, sport and exercise from a participatory perspective.
Students are introduced to types of physical activity and the role that physical activity participation and sedentary
behaviour plays in their own health and wellbeing, as well as in other population groups and contexts.

Through a series of practical activities, students experience and explore different types of physical activity promoted
within and beyond their community. They gain an appreciation of the movement required for health benefits and the
consequences of physical inactivity and sedentary behaviour. Using various methods to assess physical activity and
sedentary behaviour, students analyse data to investigate perceived barriers and enablers, and explore opportunities
to enhance participation in physical activity. Students explore and apply the social-ecological model to critique a range
of individual- and settings-based strategies that are effective in promoting participation in regular physical activity. They
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create and participate in a personal plan with movement strategies that optimise adherence to physical activity and
sedentary behaviour guidelines.

Unit 3: Movement skills and energy for physical activity, sport and exercise

This unit introduces students to principles used to analyse human movement from a biophysical perspective. Students
use a variety of tools and coaching techniques to analyse movement skills and apply biomechanical and skill-acquisition
principles to improve and refine movement in physical activity, sport and exercise. They use practical activities to
demonstrate how correctly applying these principles can lead to improved performance outcomes.

Students consider the cardiovascular, respiratory and muscular systems and the roles of each in supplying oxygen and
energy to the working muscles. They investigate the characteristics and interplay of the 3 energy systems for
performance during physical activity, sport and exercise. Students explore the causes of fatigue and consider different
strategies used to postpone fatigue and promote recovery.

Unit 4: Training to improve performance

In this unit, students' participation and involvement in physical activity will form the foundations of understanding how
to improve performance from a physiological perspective. Students analyse movement skills and fitness requirements
and apply relevant training principles and methods to improve performance at various levels (individual, club and elite).

Improvements in performance, in particular fitness, depend on the ability of the individual and/or coach to gain, apply
and evaluate knowledge and understanding of training. Students assess fitness and use collected data to justify the
selection of fitness tests based on the physiological requirements of an activity, including muscles used, energy systems
and fitness components. Students then consider all physiological data, training principles and methods to design a
training program. The effectiveness of programs is evaluated according to the needs of the individual and chronic
adaptations to training.

Physics Units 1-4

VCE Physics enables students to use observations, experiments, measurements and mathematical analysis to develop
qualitative and quantitative explanations for phenomena occurring from the subatomic scale to macroscopic scales.
They explore the big ideas that changed the course of thinking in physics such as relativity and quantum physics. While
much scientific understanding in physics has stood the test of time, many other areas continue to evolve, leading to the
development of more complex ideas and technological advances and innovation. In undertaking this study, students
develop their understanding of the roles of careful and systematic observation, experimentation and modelling in the
development of theories and laws. They undertake practical activities and apply physics principles to explain and
quantify phenomena.

Unit 1: What ideas explain the physical world?

In this unit students explore some of the fundamental ideas and models used by physicists in an attempt to understand
and explain the world. They consider thermal concepts by investigating heat and assessing the impact of human use of
energy on the environment. Students evaluate common analogies used to explain electricity and investigate how
electricity can be manipulated and utilised. They examine current scientifically accepted theories that explain how
matter and energy have changed since the origins of the Universe.

Unit 2: What do experiments reveal about the physical world?
This unit requires that students undertake a core study related to motion, one option from a choice of twelve options,
and a student-designed investigation related to motion and/or one of the twelve options.

In this unit, students explore the power of experiments in developing models and theories. They make direct
observations of physics phenomena and examine the ways in which phenomena that may not be directly observable
can be explored including through indirect observations. Students investigate the ways in which forces are involved both
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in moving objects and in keeping objects stationary. They choose one of twelve options related to astrobiology,
astrophysics, bioelectricity, biomechanics, electronics, flight, medical physics, nuclear energy, nuclear physics, optics,
sound and sports science.

Unit 3: How do fields explain motion and electricity?

In this unit students use Newton’s laws to investigate motion in one and two dimensions. They explore the concept of
the field as a model used by physicists to explain observations of motion of objects not in apparent contact. Students
compare and contrast three fundamental fields - gravitational, magnetic and electric - and how they relate to one
another. They consider the importance of the field to the motion of particles within the field. Students examine the
production of electricity and its delivery to homes. They explore fields in relation to the transmission of electricity over
large distances and in the design and operation of particle accelerators.

Unit 4: How have creative ideas and investigation revolutionised thinking in Physics?

In this unit, students explore some monumental changes in thinking in Physics that have changed the course of how
physicists understand and investigate the Universe. They examine the limitations of the wave model in describing light
behaviour and use a particle model to better explain some observations of light. Matter, that was once explained using
a particle model, is re-imagined using a wave model. Students are challenged to think beyond how they experience the
physical world of their everyday lives to thinking from a new perspective, as they imagine the relativistic world of length
contraction and time dilation when motion approaches the speed of light. They are invited to wonder about how
Einstein’s revolutionary thinking allowed the development of modern-day devices such as the GPS.

Product Design and Technology Units 1-4

VCE Product Design and Technologies offers students a range of relevant practical and applied experiences that can
support future career pathways in design fields. These include industrial design, textiles, jewellery, fashion, interior
spaces and exhibitions, engineering, building and construction, furniture, and transport. Future pathways also include
careers in specialised areas of arts and design at professional, industrial and vocational levels.

VCE Product Design and Technologies offers students a unique focus on creativity through the development and
production of innovative and ethical products. Through the study of VCE Product Design and Technologies students
become solution-focused and equipped to deal with both the interdisciplinary (interrelationship of multiple disciplines)
and transdisciplinary (when disciplines interconnect to form new ideas) natures of design. This is achieved through
collaboration (shared work) and teamwork (working on own tasks with a common goal to others), use of computer-aided
manufacturing, work practice in designing and making, and development of speculative, critical and creative thinking
skills. Students work with a variety of materials, tools and processes to develop their technacy and they employ
innovative and ethical practices as they practise design. All of this contributes to the real-life industry relevance of this
course.

Unit 1: Design practices

This unit focuses on the work of designers across relevant specialisations in product design. Students explore how
designers collaborate and work in teams; they consider the processes that designers use to conduct research and the
technigues they employ to generate ideas and design products. In doing this, they practise using their critical, creative
and speculative thinking strategies. When creating their own designs, students use appropriate drawing systems - both
manual and digital - to develop graphical product concepts. They also experiment with materials, tools and processes
to prototype and propose physical product concepts.

In this unit, students analyse and evaluate existing products and current technological innovations in product design.
They achieve this through understanding the importance of a design brief, learning about factors that influence design,
and using the Double Diamond design approach as a framework.

54



Newhaven College - VCE Handbook 2025

In their practical work, students explore and test materials, tools and processes available to them in order to work
technologically, and they practise safe skill development when creating an innovative product. This is achieved through
the development of graphical product concepts and the use of prototypes to explore and propose physical product
concepts.

Unit 2: Positive impact for end users

Designers should look outward, both locally and globally, to research the diverse needs of end users. They should
explore how inclusive product design solutions can support belonging, access, usability and equity. In this unit, students
specifically examine social and/or physical influences on design. They formulate a profile of an end user(s), research and
explore the specific needs or opportunities of the end user(s) and make an inclusive product that has a positive impact
on belonging, access, usability and/or equity.

Students also explore cultural influences on design. They develop an awareness of how Aboriginal and Torres Strait
Islander peoples design and produce products, how sustainable design practices care for Country, and how traditions
and culture are acknowledged in contemporary designs. Students also have opportunities to make connections to
personal or other cultural heritages.

Unit 3: Ethical product design and development

In this unit students research a real personal, local or global need or opportunity with explicit links to ethical
considerations. They conduct research to generate product concepts and a final proof of concept for a product solution
that addresses the need(s) or opportunities of the end user(s).

Product designers respond to current and future social, economic, environmental or other ethical considerations. This
unit focuses on the analysis of available materials in relation to sustainable practices, tensions between manufacturing
and production, modern industrial and commercial practices, and the lifecycles of products from sustainability or
worldview perspectives.

Students plan to develop an ethical product through a problem-based design approach, starting with a need or
opportunity and using a design process and testing to problem-solve. The design brief, product concepts and the final
proof of concept are developed through the Double Diamond design approach, using design thinking. Students
undertake the role of a designer to generate, analyse and critique product concepts, with the chosen product concept
becoming the final proof of concept. Throughout a design process, the product concepts and the final proof of concept
are evaluated using relevant factors that influence product design, and shaped using design thinking. Students learn
about ethical research methods when investigating and defining their design need and/or opportunity and generating
and designing their product concepts.

Unit 4: Production and evaluation of ethical designs

In this unit students continue to work as designers throughout the production process. They observe safe work practices
in their chosen design specialisations by refining their production skills using a range of materials, tools and processes.

Students collect, analyse, interpret and present data, use ethical research methods and engage with end user(s) to gain
feedback and apply their research and findings to the production of their designed solution. Students also focus on how
speculative design thinking can encourage research, product development and entrepreneurial activity through the
investigation and analysis of examples of current, emerging and future technologies and market trends..
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Psychology Units 1-4

VCE Psychology enables students to explore how people think, feel and behave through the use of a biopsychosocial
approach. Students explore the connection between the brain and behaviour by focusing on several key interrelated
aspects of the discipline: the interplay between genetics and environment, individual differences and group dynamics,
sensory perception and awareness, memory and learning, and mental health.

An important feature of VCE Psychology is the opportunity for students to undertake a range of inquiry tasks both
collaboratively and independently. Inquiry methodologies can include laboratory experimentation, observational
studies, self-reports, questionnaires, interviews, rating scales, simulations, animations, examination of case studies and
literature reviews. Students pose questions, formulate research hypotheses, operationalise variables, collect and
analyse data, evaluate methodologies and results, justify conclusions, make recommendations and communicate their
findings.

As well as an increased understanding of scientific processes, students develop capacities that enable them to critically
assess the strengths and limitations of science, respect evidence-based conclusions and gain an awareness of the
ethical, social and political contexts of scientific endeavours.

Unit 1: How are behaviour and mental processes shaped?

In this unit students investigate the structure and functioning of the human brain and the role it plays in the overall
functioning of the human nervous system. Students explore brain plasticity and the influence that brain damage may
have on a person’s psychological functioning. They consider the complex nature of psychological development, including
situations where psychological development may not occur as expected.

Unit 2: How do external factors influence behaviour and mental processes?

A person'’s thoughts, feelings and behaviours are influenced by a variety of biological, psychological and social factors.
In this unit students investigate how perception of stimuli enables a person to interact with the world around them and
how their perception of stimuli can be distorted. They evaluate the role social cognition plays in a person’s attitudes,
perception of themselves and relationships with others. Students explore a variety of factors and contexts that can
influence the behaviour of an individual and groups.

Unit 3: How does experience affect behaviour and mental processes?

The nervous system influences behaviour and the way people experience the world. In this unit students examine the
functioning of the nervous system to explain how a person can interact with the world around them. They explore how
stress may affect a person'’s psychological functioning and consider the causes and management of stress. Students
investigate how mechanisms of memory and learning lead to the acquisition of knowledge, the development of new
capacities and changed behaviours. They consider the limitations and fallibility of memory and how memory can be
improved.

Unit 4: How is wellbeing developed and maintained?

Consciousness and mental health are two of many psychological constructs that can be explored by studying the
relationship between the mind, brain and behaviour. In this unit, students examine the nature of consciousness and
how changes in levels of consciousness can affect mental processes and behaviour. They consider the role of sleep and
the impact that sleep disturbances may have on a person’s functioning. Students explore the concept of a mental health
continuum and apply a biopsychosocial approach to analyse mental health and disorder. They use specific phobia to
illustrate how the development and management of a mental disorder can be considered as an interaction between
biological, psychological and social factors.
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Systems Engineering Units 1-4

VCE Systems Engineering involves the design, production, operation, evaluation and iteration of integrated systems,
which mediate and control many aspects of human experience. Integral to VCE Systems Engineering is the identification
and quantification of systems goals, the generation of system designs, trial and error, justified design trade-offs, selection
and implementation of the most appropriate design. Students test and verify that the system is well-built and integrated.
They evaluate how well the completed system meets the intended goals and reflect on the systems engineering process
to create a satisfactory design outcome. This study can be applied to a diverse range of engineering fields such as
manufacturing, transportation, automation, control technologies, mechanisms and mechatronics, electrotechnology,
robotics, pneumatics, hydraulics, and energy management. VCE Systems Engineering considers the interactions of these
systems with people, society and ecosystems. The rate and scale of human impact on global ecologies and environments
demands that systems design and engineering take a holistic approach by considering the overall sustainability of any
system throughout its life cycle. Key engineering goals include using a project management approach to maximise
system efficiency and to optimise system performance through innovation processes. Lean, agile and fast prototyping
engineering and manufacturing concepts and systems thinking are integral to this study.

Unit 1: Mechanical systems

This unit focuses on engineering fundamentals as the basis of understanding concepts, principles and components that
operate in mechanical systems. The term ‘mechanical systems' includes systems that utilise all forms of mechanical
components and their linkages. The creation process draws heavily upon design and innovation processes.

Unit 2: Electrotechnological systems

In this unit students study fundamental electrotechnological engineering principles. The term ‘electrotechnological
encompasses systems that include electrical/electronic circuitry including microelectronic circuitry. Through the
application of the systems engineering process, students create operational electrotechnological systems, which may
also include mechanical components or electro-mechanical subsystems. The focus is on the creation of
electrotechnological systems, drawing heavily upon design and innovation processes.

Electrotechnology is a creative field that responds to, and drives rapid developments and change brought about through
technological innovation. Contemporary design and manufacture of electronic equipment involves increased levels of
automation and inbuilt control through the inclusion of microcontrollers and other logic devices. In this unit students
explore some of these emerging technologies.

Unit 3: Integrated and controlled systems

In this unit students study engineering principles used to explain physical properties of integrated systems and how
they work. Students design and plan an operational, mechanical and electrotechnological integrated and controlled
system. They learn about the technologies used to harness energy sources to provide power for engineered systems.

Students commence work on the creation of an integrated and controlled system using the systems engineering
process. This production work has a strong emphasis on innovation, designing, producing, testing and evaluating.
Students manage the project, taking into consideration the factors that will influence the creation and use of their
integrated and controlled system. Students’ understanding of fundamental physics and applied mathematics underpins
the systems engineering process, providing a comprehensive understanding of mechanical and electrotechnological
systems and how they function.

Students learn about sources and types of energy that enable engineered technological systems to function.
Comparisons are made between the use of renewable and non-renewable energy sources and their impacts. Students
develop their understanding of technological systems developed to capture and store renewable energy and
technological developments to improve the credentials of non-renewables.
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Unit 4: Systems control

In this unit students complete the creation of the mechanical and electrotechnological integrated and controlled system
they researched, designed, planned and commenced production of in Unit 3. Students investigate new and emerging
technologies, consider reasons for their development and analyse their impacts.

Students continue producing their mechanical and electrotechnological integrated and controlled system using the
systems engineering process. Students develop their understanding of the open-source model in the development of
integrated and controlled systems, and document its use fairly. They effectively document the use of project and risk
management methods throughout the creation of the system. They use a range of materials, tools, equipment and
components. Students test, diagnose and analyse the performance of the system. They evaluate their process and the
system.

Students expand their knowledge of emerging developments and innovations through their investigation and analysis
of a range of engineered systems. They analyse a specific emerging innovation, including its impacts.

Theatre Studies Units 1-4

In VCE Theatre Studies, students interpret scripts from historic periods to the present day and produce theatre for
audiences. Through practical and theoretical engagement with scripts, they gain an insight into the origins and
development of theatre, the influences of theatre on cultures and societies, and the influences of culture and society on
theatre. Students apply dramaturgy and work in the production roles of actor, director and designer, developing an
understanding and appreciation of the role of theatre practitioners.

Throughout the study, students work individually and collaboratively in production roles to interpret scripts and to plan,
develop and present productions. Students study the contexts of scripts (time and place, including the historical, cultural,
political and social contexts) and the languages of scripts, as well as theatre movements. They experiment with different
possibilities for interpreting scripts and apply ideas and concepts for presentation to audiences. They examine ways in
which meaning can be constructed and conveyed through theatre performance. Students consider their audiences and,
in their interpretations, incorporate knowledge and understanding of audience culture and demographics.

Students learn about innovations in theatre production across different times, cultures and places and apply this
knowledge to their work. Through the study of scripts, theatre styles and contemporary theatre movements, and by
working in production roles to interpret scripts, students develop knowledge and understanding of theatre, its
conventions and elements of theatre composition. Students analyse and evaluate the production of professional theatre
performances and consider the relationship to their own theatre production work. They consider their dual roles as
artist and as audience. Students learn about and demonstrate an understanding of safe, ethical, inclusive, sustainable
(where possible, environmentally sustainable) and responsible personal and interpersonal work practices in theatre
production.

Unit 1: History of theatre styles and conventions pre-1945

This unit focuses on the application of acting, direction and design in relation to theatre styles and their conventions
pre-1945, that is, from the era up to and including 1944. Students work in production roles with scripts from specific
periods that fall between the beginning of theatre history until the end of 1944 focusing on at least two theatre styles,
their conventions and histories. They study innovations in theatre production through the styles they explore and apply
this knowledge to their interpretations of works.

Students develop knowledge and skills about theatre production processes, including dramaturgy, planning,
development, and performance to an audience, and they apply this knowledge and skill to their own work. They study
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safe, ethical, inclusive and sustainable (where possible, environmentally sustainable) working practices in theatre
production.

Theatre up to and including 1944 encompasses scripts from a wide range of styles including, but not limited to, Agitprop,
Ancient Greek, Ancient Roman, Beijing Opera, Bunraku, Commedia Dell ‘Arte, Epic Theatre (early works), Elizabethan,
Expressionism, Kabuki, Liturgical, Medieval, Miracle plays, Musical theatre, Naturalism, Neoclassical, Noh, Melodrama,
Realism, Surrealism, Theatre of Cruelty and Wayang Kulit Theatre.

Unit 2: Contemporary theatre styles and movements

In this unit, students study contemporary theatre practice through the exploration of scripts from 1945 to the present
day. They select scripts from either two distinct theatre styles OR a theatre movement between 1945 and the present
day. In either option, students should study at least one Australian play.

Contemporary theatre movements can be defined as performance styles from 1945 onwards that push the boundaries
of traditional theatre styles and conventions. They often consist of a range of conventions and features and can cut
across art forms, genres and disciplines.

This unit focuses on the application of acting, direction and design in relation to contemporary theatre practice from
1945 to the present day. Students work in production roles to interpret scripts. They study developments and
innovations in theatre and apply this knowledge to their own work.

Students develop knowledge of, and skills relating to, theatre production processes that include dramaturgy, planning,
development and presentation to an audience, and they apply these to their own work. They study safe, ethical, inclusive
and sustainable working practices (where possible, using environmentally sustainable approaches) in theatre
production. They develop skills in theatre production analysis and evaluation, which they apply to their own work and to
the work of other practitioners.

Unit 3: Producing theatre

In this unit, students develop an interpretation of a script through the three stages of the theatre production process:
planning, development and presentation. Students specialise in two production roles, working collaboratively to
interpret and realise the production of a script. They apply the knowledge developed during this process to analyse and
evaluate how production roles can be used to interpret script excerpts previously unstudied. Students develop
knowledge of elements of theatre composition and safe, ethical, inclusive and sustainable (where possible,
environmentally sustainable) working practices in the theatre.

Students attend a performance selected from the prescribed VCE Theatre Studies Playlist and analyse and evaluate the
interpretation of the script of the performance.

Unit 4: Presenting an interpretation

In this unit, students study a scene and an associated monologue from a script. They initially develop an interpretation
of the prescribed scene. This work includes exploring theatrical possibilities and using dramaturgy across the three
stages of the production process. Students then develop an interpretation of the monologue that is embedded in the
specified scene. To realise their interpretation, students work in production roles as an actor and director, or as a
designer.

Students’ work for Areas of Study 1 and 2 is supported through the analysis and evaluation of a production they attend
for their work in Area of Study 3. The production must be selected from the prescribed VCE Theatre Studies Playlist and
must be different from the production they analyse in Unit 3. The playlist is published annually on the VCAA website.
Students analyse and evaluate acting, direction and design in the selected production and consider the application of
theatre technologies.
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Visual Communication Design Units 1-4

Students explore how designers visually communicate concepts when designing messages, objects, environments and
interactive experiences. They work both together and independently to find and address design problems, making
improvements to services, systems, spaces and places experienced by stakeholders, both in person and online. Students
employ a design process together with convergent and divergent thinking strategies to discover, define, develop and
deliver design solutions. Drawings are used to visually represent relationships, ideas and appearances, while models
and prototypes are produced for the purposes of testing and presentation. Students participate in critiques, both
delivering and receiving constructive feedback and expanding their design terminology.

Unit 1: Finding, reframing and resolving design problems

In this unit students are introduced to the practices and processes used by designers to identify, reframe and resolve
human-centred design problems. They learn how design can improve life and living for people, communities and
societies, and how understandings of good design have changed over time. Students learn the value of human-centred
research methods, working collaboratively to discover design problems and understand the perspectives of
stakeholders. They draw on these new insights to determine communication needs and prepare design criteria in the
form of a brief.

This process of discovery introduces students to the phases of the VCD design process and to the modes of divergent
and convergent thinking. Students integrate these ways of thinking and working into future design projects, together
with their newly evolved conceptions of good design across specialist fields.

Unit 2: Design contexts and connections

Unit 2 builds on understandings of visual communication practices developed in Unit 1. Students draw on conceptions
of good design, human-centred research methods and influential design factors as they revisit the VCD design process,
applying the model in its entirety. Practical tasks across the unit focus on the design of environments and interactive
experiences. Students adopt the practices of design specialists working in fields such as architecture, landscape
architecture and interior design, while discovering the role of the interactive designer in the realm of user-experience
(UX). Methods, media and materials are explored together with the design elements and principles, as students develop
spaces and interfaces that respond to both contextual factors and user needs.

Student learning activities highlight the connections between design and its context, and the emotive potential of
interactive design experiences in both physical and digital spaces. Students also look to historical movements and
cultural design traditions as sources of inspiration, and in doing so consider how design from other times and places
might influence designing for the future. Design critiques continue to feature as an integral component of design
processes, with students refining skills in articulating and justifying design decisions, and both giving and receiving
constructive feedback.

Unit 3: Visual communication in design practice

In this unit students explore and experience the ways in which designers work, while also analysing the work that they
design. Through a study of contemporary designers practising in one or more fields of design practice, students gain
deep insights into the processes used to design messages, objects, environments and/or interactive experiences. They
compare the contexts in which designers work, together with their relationships, responsibilities and the role of visual
language when communicating and resolving design ideas. Students also identify the obligations and factors that
influence the changing nature of professional design practice, while developing their own practical skills in relevant visual
communication practices.
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Unit 4: Delivering design solutions

In this unit students continue to explore the VCD design process, resolving design concepts and presenting solutions
for two distinct communication needs. Ideas developed in Unit 3, Outcome 3 are evaluated, selected, refined and shared
with others for further review. An iterative cycle is undertaken as students rework ideas, revisit research and review
design criteria defined in the brief. Manual and digital methods, media and materials are explored together with design
elements and principles, and concepts tested using models, mock-ups or low-fidelity prototypes.

When design concepts are resolved, students devise a pitch to communicate and justify their design decisions, before
responding to feedback through a series of final refinements. Students choose how best to present design solutions,
considering aesthetic impact and the communication of ideas. They select materials, methods and media appropriate
for the presentation of final design solutions distinct from one another in purpose and presentation format, and that
address design criteria specified in the brief.
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VET in the VCE

VCE VET programs are VET qualifications approved by the VCAA following consultation with schools, industry and training
providers. VCE VET programs lead to nationally recognised qualifications, thereby offering students the opportunity to
gain both the VCE and a VET qualification.

VET Music Performance (this is a repeat of the information in the Music section)
CUA30920 Certificate Ill in Music (Performance)

VET Music Performance provides participants with knowledge, skills, qualifications and experiences that will enhance their
employment prospects in the music and related industries. It provides students with:

e AYear 12 study score towards their ATAR, which can be included in their top four subjects
e Anationally recognised Certificate Ill in Music (Performance).

Musicians working in performance, music education, production, composition, arts and event management, sound design,
music therapy, retail, promotions and many other industry roles require a solid grounding in the creative and collaborative
processes that take a musical idea from formation to professional presentation.

Year 1 - Equivalent to VCE Units 1 & 2

Students explore ensemble and recording skills, industry awareness, event management, legal responsibilities and song
writing, including performances for school events and public venues.

Year 2 - Equivalent to VCE Units 3&4

Students prepare live performances for a chosen context that an audience would pay to see, developing stagecraft,
improvisation and skills and knowledge for performance preparation and evaluation. Students prepare solo or ensemble
programs for performance at school events, public venues and their final performance exam. School Assessed Coursework
forms 50% of the study score while the performance exam makes up the remaining 50%.

Students who only enrol for one year of the course receive VCE credit and certificates of completion for the completed Units
of Competency. If Second Year is completed on its own, students also receive a full VCE study score.

Units of Competency Code
Year 1 Perform simple repertoire in ensembles CUAMPF213
Create simple musical compaositions CUAMCP311
VCE Make a music demo CUAMPF314
Units Work effectively in the music industry CUAIND313
182 Implement copyright arrangements CUACMP311
Plan a career in the creative arts industry CUAIND314
Prepare for musical performances CUAMPF312
Year 2 Develop technical skills in performance CUAMPF311
Develop and apply stagecraft skills CUAMPF412
VCE Develop and perform musical improvisation CUAMPF315
i Perform music as part of a grou CUAMPF414
Units p group
3&4 ‘ ' Or
Perform music as a soloist CUAMPF416
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VET Building and Construction (Carpentry)

Newhaven College, in partnership with AIET (121314), deliver 22614VIC Certificate Il in Building and Construction Pre-
apprenticeship (Carpentry Stream). This program offers students training in the building and construction industry which
can enhance employment prospects in trades such as carpentry, joinery and shop-fitting, and other occupations in
general construction.

Students are enrolled with AIET through an auspice arrangement. The course is delivered by suitably qualified trainers
from Newhaven College onsite. Upon satisfactory completion of all units of this course, a student may attain a national
qualification; Where a student satisfactorily meets all requirements of the course, a Certificate may be awarded.

The units of competency offered across a two year program are:

22614VIC CERTIFICATE Il IN BUILDING AND
CONSTRUCTION PRE-APPRENTICESHIP

AVAILABLE UNITS OF COMPETENCY

UNIT CODE UNIT TITLE TYPE vViC WA
CPCCOMID14 Conduct workplace communication Core 20 16
CPCCOMI015 Carry out measurements and caleulations Core 20 16
CPCCCM2006 Apply basic levelling procedures Core a 16
CPCCWHS2001  Apply WHS requirements, policies and procedures in the Core 20 32
construction industry
CPCWHS1001 Prepare to work safely in the construction industry Core [ &
HLTAIDO1O Provide basic emergency life support Core 12 10
VU23312 Prepare for work in the building and construction industry Core 18 M/A
VU23313 Interpret and apply basic plans and drawings Core 25 M/A
VU23314 Erect and safely use working platforms Core 24 M/A
VU23320 Identify and handle carpentry tools and equipment B 100 MN/A
VU2Z3IN Perform basic setting out B 24 MN/A
VU23322 Construct basic sub-floor B 48 M/A
VU23323 Construct basic wall frames B 48 M/A
VU23324 Construct a basic roof frame B 40 MN/A
VU23325 Install basic external cladding B 24 M/A
VU23326 Install basic window and door frames B 24 MN/A
VU23327 Install interior fixings B 40 N/A
VU23328 Dismantle basic timber structures B 20 MN/A
V23329 Construct basic formwerk for concreting B 40 MN/A

An external third party RTO (that is not part of the auspice arrangement) is being used to deliver:

e HLTAIDO10 Provide basic emergency life support - delivered by HeroHQ RTO 40664

e (CPCCWHS1001 Prepare to work safely in the construction industry - delivered by Bass Coast Adult Learning
RTO 3720.
Upon successful completion of this Unit of Competency students are eligible to be issued the Construction
Induction Training (White Card), pending licensing requirements as determined by Work Safe Victoria.

Students who receive a Unit 3 & 4 sequence for VCE VET Building & Construction will be eligible for an increment towards
their ATAR (10% of the average of the primary 4 scaled subjects).

63



